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Introduction

skill apprentiee:

Community talents so that the praductis
usa directly in the community,

What is the amprentieeshin?

¢ the leaeners work

voluntarily for tha !
4 certain fleld, Thﬁ

loarnars du not expect oyt hqu from thv rasource pur 508

12l 1ad of pastizipatory learning whoro lear

dare through

nticeshiz 18 4 valuible fam of sducation are listad

Bome Basis reasons why
iz fallows:

L skilled and Produstive pesple are needed t develop a comunity,
especially in rural areas

[

Natural resources especially in rural areas are waiting to be uwd
3. The existing retential resources of the Community age Rt yet utilised

1. large mmbers of the comunity vho are wemploved lask the skill and
knowledge to abtain work
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nfqan;zﬁ peanle who intend to learn 3 ceetatn skill
in & 3@?f9¢%lﬁ hiip program within their village.

£ctives of Apprenticeshin Programs

The philosophy of Penmas is that apprenticeship vocational skills should be
fitted with Commmnity local nesds, Therefore the main objective of the
apprenticeshis progean is: to provide knowledge and sperial skill to incroase
productivity and to encourage leamers ‘o UPEN up new eRterprises in arder to
fulfill the newds of daily 1ife.

The Apprenticeshio prodram deseried in tris cage took place in an aute repair
watkshop in Ciburuy village, The specific objuctives of this program were:

ERIC )

Aruitoxt provided by Eic:

Hed aubo poranman o5

Leoome ws skl i wel sy, dien paget i, bl work qnd

vl ey

b sed

£ ngi; 0t Lers

won of the Cage Stady

Fwas candicted ar Cibaroy villags,

SEudy w isrriet of Ciwrug
District of Bogar, West Java,

The study deseribes
[ 3511ﬁh“d Alfve 7

recommenihat ton of i

ehesen for ey
{
which has evaluated the [fD]Flﬂ and ]ldqzu it b sy

VRPN WAK

pes']
T

ul in terms of 1t

operation and impact which i has bad ypon the COMmRE

General

"laur Geulis lvarriy

W GEOUR 15 an aperenticeship gro, founded 10 1975, The
sord "Haur Geulis” {5 derived from the Sunda language and consists of the words
"Haur", which means lelﬂw bamboo, and “Geulis”, which means heautiful: heauts
iful yollow hanboo. Thiz terg eoflocts the rhilosophy of the Peimas apprentices
ship program;  that 15, those who complete the srogram will be able to apply
and nurtere their lﬁarninq wherﬁv&r they Topate and al:a attrlft and quidp

the younger generation, o3
pracess shoald EDthﬁUE fram qEﬂBEﬂtlﬂ‘ .a qEner_tlﬁn, wWith rh& numbefa of
sk 'led persons cver increasing like the single bamboo shoot that soon becoms
(20 tress.

The suparvisor of the "Haur Goulis" learning group, the Village Head of Ciburuy
and the Community Education Field Worker (Fenilik Ponmaz) offered the follawing
5 for implementing the "Haur Geulis" apprecenticeship pregeam in Cibuzuy:

L. Availability of dropout youths from clementary school, gecondary
school and high school, who lacked the skills for abtaining iobs:
there vere 38 such youths in Ciburuy in 1973

[

Mvallability of human resources who were willing and ahle to lexd
and teach the drop outs a valuable skill

1. Bvailability of adequate infrastructure to support the progran
and a zultable enviropment to encourage the successfu] completian
of the progras.



The Learning Program was plansed by the oeganiser, the leasning resou
tha Bonmas Fieldworker [Perilik) and tead af the Village. The laarnérs wete

not involved 3t this stage:
3. The rale of thé organiser:

In prﬂqrﬂfﬁinq the activity the organiser had 3 main role
in aporenticeship program, He planned fae time schedvle,
the learnlnq material, the fundiag and the evaluatios

of the learing activity.
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The role of the resgurce person:
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The resourge pérson tauqni the courss oon
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bran Fleld Worger (Fenllis

taf & canduliant i echulsal

= a quest hook
= an attendance fr?l;tﬂf

1.
= HE
Furthermore, the Penilik Peamas acted a& monltor for the learning

aetivity, visiting th geour at least once a month.
3. The rale of the 3ea! of the Village:

He acts a5 @ movivater for che learners and 25 a quide for
Geulis" Learning Group,

guests attending the “Haus
¢, The role of the learners:

They are the receivers of the content of the learning program,
They ate expected to ask questions about anything they do not

understand, They are able to ask the learninyg pesource person
directly any quastions or to confer with the erganizer,

Technigue

The teaching/leazning method is largely demonstration. Approximatsly 803 of
the lessons are demenstration, with enly about M lectyre. Tae learner
receives instructione, observes a demonstration, asks questions, thinks about
the problem and then tries himself. In the apprenticeship learning process
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¢ty learning yescurce person demonstrates. The

s monitored,  The respuros fersen immediately
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activities anang themsely
e "Haur Geults” ledraing group

Ledstiets wore quven fi task of 1 pragtical nature to meagure theit perfomance.

The wope cairlicted by the fesource fersn win would assin the Tearner

1 eortatn task such 3¢ cleaning 3 variuretor, dlsmserbling and reassenbling

The FvSUlEé af the test were zecar' by the resource person. 1f 4
£ou
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: times on the sape froblem

ro plage for the Igarﬁvra to 3

Moddte 13 cars,

srarting with 3 capifal of B D0 0D dhe gpre i
1, The procean has an average datly income of

proper building and quifm:
Rp. 15,000 ar B, 430,000 per month, (3730 per mant

n {Learaing Teist

Apong the things that potivate the organis.y and resource o
the learhers are ingluded:

3. visits from the qovernment officials as well as persons from
private enterprise and foreigh visitors

(=

ald in the form of equipment ard congultancy from the government
officials as well as from private enterprise

¢, the improvepent of daily income.

The success of the apprenticeship program of the "Haur Geulis" learning group
Rag resulted in the creation of  other ncw apprenticeshiy learning groups in
Ciburuy and in other places in Serang District, The learners who have completed
the progran have demanstrated that they can find work in the governpent of
privately and thereby inprove their quality of life.

Three masor follow-up activities have been conducted for graduates of the
"Haur Geulis" learning group:

cal Assistance:

L. Tochn

The organiser of the "Haur Genlis" learning group supervized all





















Social Change and New Roles for Mult Bdueation

1. Changes of Social Cond{ticns

In the course of rapid industrialization and economic progress, Japan hag
Undergone remarkable changes in social conditions. These changes have influ-
enced adylt educators in Japan,

The major changes may be listed up as follews:

3. Rapid inerease of the aged caused by the decline of both birth and
mertality rates,

=

Changes in the family size; the increase of one and two generation
families and the decrease of the mmber of children per couple.

¢ Increased leisure tine owing to the decrease of working hours and
the reduction of domestic chores by the use of the time=saving devices.

d. Concentration of population in the urhan areas and the urbanised way of
Living throughout the country.

& Blrth of an infornation saturated society brought about by the high
developnent of mass media and the increased use of computers.

f. Upgrading of the people's educational backgrounds; Nowadays, 94%
of the population of the same age are enrolled in upper secondary
schools and 374 advance to higher educational institutions.

g. Growing needs of the people to catch up ith new knowledge and
technology,

Wk

+ Two Aspects of Adult Eduration

Mult Education in Japan has two ains, One is bettemment of the overall
quality of 1ife, and the other is inprovement of vocational ability and
gkills,

/

With regard to vocation, adult efucation is largely conductad in the form of
on-the=job training in the private and public enterprises. These enterprizes
have been making every effort to inprove on-the-job training. The effective-
ness of such training is widely recognized in Japan,

For the workers in general, the Ministry of Labour and prefectural governments
ron public vocational training centres which offer various courses to provide
vocational knowledge and skills at all levels, As of 1978, 234,000 wete
enrolled in 415 public training centres.

Qutaide of the formal education system, there are educational institutions
called "miscellaneous schools” which offer courses for vocatlonal training
as vell ag practical knowledge and skills. These courses cover a vide

Q

variety of subjects. The courses for vecational training include radio-Tv
appafatus, cmme:ceP typewritinq, bmkk&epinqt beauty gare and mn‘ﬁiﬂg
ging, dresmakmg_ The requ;rernent _fm: aclmssmn t0 nost of the courses is
conpletion of lover secondary schooling or upper secondary schooling, The
duration of the courses varies. A short course lasts for three months. The
typical length iz a year or langer.

In 1976, a law va# promulgated to create, out of miscellaneoys schools a

new category of educational institutions called “special training schosls”
vhich satisfied the prescribed level and scale of systematic instructions.

In 1979 there were 2,387 special training schools attended by 416,438
students and 5,508 miscellaneous schools with the students mumbering 770,959

Hany uni‘v‘er‘sities and colleges offer extenaion courses dealing mainly with

Etc

By utilising these facilities, which are collectively called "social educat-
lon facilities", the local boards of education organise study classes for
adults, women, youth and the aged.

lgdge, and gkills,

3. Mult Education and Women

Changes in family life, specifically, the prevalence of the “nuclear family"
and the use of time-saving devices, have reduced domestic chores and stlmulatéﬂ
the desire of housevives to study and work after having conpleted child
rearing,

In 1977, 738,000 women attended adult education classes organised by local
boards of education accounting for 70 per cent of the total peaple who
attended. The main topics include English conversatien, Japanese painting,
pottery; gardening, bookkeeping, beginning mansgement and local history,

In 1978, 34,000 vomen's classes were organised by local boards of educatisn
and women's organisations which vere attended by 1,556,000 women, The main
topics are household affairs and family 1{fe , child care and education, clvie
matters, health and safety, practical skills, vocational quidance, etc.

The upqrading of the people’s educational background has increased the
demand for eontinuing education, More diversified, sophisticated and
specialised courses are called for.

Newspaper companies, broadcasting companies and other private entities mostly
in big cities have organised these courses to meet these demands,

29




The main topues Adealt with in such courses include yocational quidance, house=
hold affairs and fanily Llife, general educatien, artistic siills, eto. In 1971
168,000 attended these courses and out of those attending 70% were womet,

UHX (Japad Broadsisting Corporation) broadzasts general educational TV and
radio progeams lncluding forelgn language courses. These programg are sel

in adult edugation in the form of individual study or of an adult education

clazs,

An increasing number of universities and colleges offer extension courses. In
1774 113 courses were organised by 175 universities and 110,000 attendsd. The
topics of such courses are education, environment and pellution, palitics,
aconomics, agriculture, horticulture, foreign language, sports, etf.

A% a response to the demand for me-e specialised knowledge, a fow prafectural
and metrapolitan boards of educat: o have already organised systepatic and
specialised courses in collaboration with the universities, colleges and

As a result of industrialisation and urbanization solidarity among inhabitants
of communities have been weakened remarkably both in urban and rural areas.
Ways and mearis to strengthen solidarity in comnunities are being sought.

The municigalities establish citizens' public halls as a synbol of communal
ties, Citizens' public halls, run by local boards of edycation, offer
various reqular courses, encodrage citizens to organise study groups and
athletic clubs and hold lecture meetings, The local governments also estab-
lish museuns to preseeve and exhibit cultural heritages of sach district.

the local boards of education encourage their citizens to learn traditional
music and dance, to restors festivals once abandoned and to callect and study
falklore.

Volunteer activities such ag helping the aged and the handicappad are encour=
potential volunteers. The local boards also recruit and register voluntary
leaders for study groups and athletic clubs. The list showing their special
abilities and tines when thay are free are kept in citizen's fublic halls
aMmmmﬂMMmM@ﬁmMEmmmmm
"the bank of human rescurces”

§, Better Life for the Aged

T 1979 the ratio of the age group over &5 to the whole population was 8.9
and it is estimated that it will increase up to 18,84 by 2020, Efforts are
M@mﬂwﬁﬁﬁﬁnkﬂﬁ@mﬁwmeMEMﬁ@ﬂmm
jobs For the aged who can work, and inproving the pension system and the
medical service system,

ﬂﬂ@ﬁﬁtmsmﬁwiﬁsﬂ@lﬁ&ﬂaﬂata@ﬁﬁﬁaﬁpmmmhﬁkm
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“ard to leamn and perform teaditional arts. [n 1979 22,000 classes for the

aged were nffered by the local boards of sducation and 1,080,000 attended.

Sany aqud persons also attend adult classes orgaiised by the local hoards of

Wome.

Witk the purpose of encouraging the aged to participate in the gducatianal

ol enltargl wetivities in the commonity, special programs are organised by
the piducational beasds tooutilise knowledge and skills possessed by the aged.
Talented aged persans Jre recruited and participate in training courses to
become qond Leaders in sorial elueation activitivs, Ater finishing the
erurses, these old people beeame lecturers of various classes acearding to
their talents and abilities, [n classes for children, the aged teach children
low to make traditional toys from wood, bamboo and paper. In classes for
womcn the aged teach how to prepare traditional dishes, In 1978, 178 local
beards of cduzation organised these prograns and 1,400 old people becanc

lucturers.,

1. @;ﬁfmemggwafﬁmgbmSﬁm@a@jﬂﬁﬁ

In order ta [ somote adult education, three factors are needed, namely
facilities, syecialists and leaders and educational activities.

a. As for facilities, the Ministry of Education, Science and Culture
has set up the standards for establishing and cperating eitizens’
public halls, libraries and mugeums. By granting subsidies the
Ministry encourages the local qovernnents to establish these facilities.
Tn 1679, 409 citizens' halls were build by the municipalities and
49 Libraries and 17 museums by prefectural and municipal governments.
In the fact of great needs for these facilities, many local qovernnents
are planning to increase the nusber of and inprove the quality of such
facilities.

of key personnel in adult education by law. The Soeial Education Law
stipulates hasic requirements for social education officers, who are
assigned in local boards of education to give advice and quidance to
those who are engaged dn social education. According to the Social
Fducation Law, boatds of education of prefectures, cities, towns and
villages are required to have social education officers. In 1978,
there vate £,050 social education officers. Out of these, 1050 vere
officers delegated to municipal boazds of education by prefectural
"wards receiving subsidles from the Ministry of Education, Seience and
Culture,

The qualifications v librarians are regulated by the Library Law
and those of museun staffs by the Museun Law, These qualifications

These can also be obtained by conpletion of the special training
courses, (In the caze of musewn staffs this is done by passing the

national examinatisn.)

To enhance the quality of personnel engaged in adult education, local



mﬁﬁmmMmmmﬁmummmm&mnm
offer training courses for volunteer leaders of adult education,

The ¥inistry of Edvratlan, aﬁlEﬂEE and Culture subsidises the partial

7 g cartied out by prefectyres, In
additian the Mln;;tr\ rung training courses at its own jnstitutes

such as National Training Institute of Social Education, National Women's
Education Centre and national Vouth Centres.

]

As for activities, ne Ministry encourages through aubsidy local

boards of educal.on to set up model claszes or to try new programs.

In 1979, the Kinistry subsidised 17,984 claszes and provided subsidy

of 293,389,000 yen for the programs pronoting voluntary activities

of youth, women and the aged. The Ministry also supported 37 prefectures
in diffusing information on adult education in each district thraugh
television broadeast and distribution of the booklets.

Frem the Ministey's viewpoint, the main ohjectives to be accomplished are

the diversification of the opportunities, the improvement of the content of
adult education and the systematic dissemination of more detailed information
through various madia.

The Ministry began to provide subsidies to several prefectures for the con-
struction of integrated social education cestres, The centre conducts
practical study on curr’ ula and teaching methods, orqanises training courses
for key persomnel and leaders, and collects and distributes information.

The Ministry is planning to establish 2 nev university which will nake higher
education more accessible for warking youth and adults by making use of TV,
radin, peinted teaching materials and schealing, This university, vhen it

is tounded; will make significant contributions in enhancing the quality of
adult edusation,

The Hinistry's Central Council for Education has been deliberating on
life-long education in Japan since late 1977, taking inte account the recent
social changes, the educational Functiens of the family and conminity as
well as schools, and personal goals in each stage of the life cycle, The
Council is expected to submit a report in June 1981, in which recomendation:
will be made regarding fundamental policies to promote adult eduzation in
Japan,

Ault Education Progran

Even though our country was liberatsd we have met many difficulties and prab-
lemg which the old tegime left for us to solve such as socioeeconomic
orobleng, but the cadres and people tried to work hard to organise the 1iter-
acy classes by referring to the slogan "learning means patriotic". The more
educated teach the illiterates, thoss who know how to read should teach the
{111terate and they took it that learning is one part of national defence and
eonstruction. So they tried to use all the means available in their

lncality for organising the literacy classes during the day time, in the even
ing, during spare tine, vsing self~instructional materials, learning from
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students, children teach their parents at home and learning in the pagoda.
Fat the cadres the govermment allow thom to study iIn working hours one day
a veek without cutting down their salary, The important thing that we have
done o far there werw U pilot centres. In the provincial level e take
one district as a pilot centre and in the district level ve take ane viliage

a3 & pilat centre: we found that it succeedad,

The mass ﬁrqanisatian= had also motivated the literacy activitios and at the
ey aboo mabilised Uheir menbers to particigate in this progean,

The instructars were chosen from amng the nembers of the mass organisatians
and these eadres who have a sufficient lovel of education to teack, the
general sducation sehool teachers, stydents and monks alss participated in
teaching,

For the literacy teachers the govermment has the poliey to give them some
bonuz for buying for personal use: more than that the people also distribe
uted food and some necessary materials te them. When they Haithed their
task as literacy teachers in their village the lacal organisations have to
look for jobs for them, They may be Find them vork in the lagal conperative
or send then to study in the primary teachers' training scheols or send

then to study in the profesziomal sehagls.

Structure of Administration

In inplementing the above program, the Yinistry of Education, Sports and
Culture has the sale responsibility at the central level, However; all
activities are carried out by the Department of Adult Education and Comple-
mentary Education. There iz also an organisation of the party central
comnittee to eliminate i1literacy and Eamplémgntéry education at the national
level, in which the President of the Lao Beople's Democtatic Republic is
the leader; the Minister of Fducation, Sports and Culture is his deputy
and many members of the contral committee in charge of vatious government
bodies are also involved, This organisation iz also responsible for the
national effort to combat illiteracy and to mobilise all Forces in the
central party, the mass organisations to eompletely wipe eut illiteracy
among our people as rapidly as possible.

At the provincial level, the provineial service of education, sports and
culture takes full responsibilities for this progran and at least one provine
cial board member is in charge, Within the district there is also at least
one district board member in charge and at the local level: and in varioys
education institutions; there must be at least ame persen holding full
responsibilities for the elimination of illiteracy at the grass roots level
4t supporting the party central committee and the goverrment bodies

to enhance their capahilities to fulfil their tasks of elininating
illiteracy.

Apart from these; in every ministry, Government department; the mass organ-

ahmmfxmn,mhaw,mh@aﬂe@mﬂm1mﬂmumsﬂ%mw
the responsibilities to fulfil the task of eliminating illiteracy and
conplementary education,

The project has heen implemented in government departrents, factories,
cmmm,mﬁmmmmmumnmmmmmhm



provinge, Tils proquam can be ipplisd in many ways and means to zuit the
local peculiarities and conditisns,

After finishing the literacy prograh the complementary educabion should start
right away by orqanising these 3 types of boarding school:

= covernment baarding achool for qiving complemestary
edugdtlon to e cadres of the venlidl rigat duwn to the
district lavel,

- complementary schouls for peasants apd workers 4f the centtal
and pravincial level.

= gchapls for the voung people from ethnle minorities of
the pravineial and diserict level.

Litgracy and Complementary Educatlon Programs in Mountainous Areas

This is 3 diffieult tack bur it doss niot mean that it cannot be solved. Hany
sthnic mineritiss have already become literats, For exdample the las Theung
people at Paklong (3 village) in the province of Sayaboury have become
literate. As a result, these pecple enjoy better living standards and have
improved their food situstion. Their old superstitious beliefs have been
shandoned and their knowledge of hygiene has improved. For instance a
superstitious belief of the Lao Theung was that their sectet ceremonial
dance can only be danced at ane place on speeific davs. It vas thought that
1f anyone performed on the wrong place and cccasion & tiger would come out
and eat them, This belief has been elininated

Raving drawn some lezcons from the rural regions in the mountainous area

in implementing the elimination of illiteracy peogram and to fulfil the task,
primary schools have to be built in every village and 4 or 5 youths frem
gach village should be called for schooling. These boys, then can take
turns to combat illiteracy in their village and to impreve their own educat=
ion. When every youth in the area has completed his primiry schooling, &
boarding school for complementary edueation has to be sat up immediately.

The main priority in our first 5 year plan iz the complementary education
uhich is the eszence of adult education and must be extended much further
than just being literate. The next task iz to establish the curriculwn for
this project, the content of the course and building up schools which would
be the Firm base for heavy industries, agriculture and forestry and other
types of boarding schools.
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HONG KONG

An example of volustazy effart and lobbying to secure Government support
for the non-governmental séctor.

Governmont Poliey

The Viong Kong gaveriment provides free prifary education to children since
1971 and theos addivianal years of free wiugation to secondary students
cemmencing in 1978, The Education Departmént focuses its activities on full-
rime formal and vocational educational programs, leaving the bulk of adult
edicatian activieies to be shouldered by sogial welfare and educational valun-
tary agencies.

Organisations offering courses for adults may be grouped inte:

1. Covernment: Adult Edugatien Section and technical
institutes under the Edusation Department
Autoromeus institutes: Extramura) departments of the
two universities and the Polytechnic
offering part-time (day release/ev. ing)
COuCsEs
1. Voluntary agencies:
4. Private Evening Colleges and Schools (profit and nom=profit making)

i

tn terms of levels, literacy progran ard secondary edueation are offered by the
govermnent and voluntary agencies. Vocational and post-secondary courses are
offered by all four groups, whereas courses of & professional nature and
courses of a higher acadenic attaimment are only offerad by the two univer=
sities and the Folytechnic.

Short coursas account for the great majority of the total mumber of eourses
available. Structured courses (mostly of ane or two years duration and
leading to certificates or a public examinations) are:featured prominently
in secandary, vocational and professional courses.

The great majority of courses are still being taught in the classrooms.
Thete ig however a growing mumber of courzes heing offered by other means.
Multi-media delivery has been experimented with and the essential components

telephone, newspaper and face-to-face teaching. Various combinations have

been used for a range of subject matters.

Sone Problens Faced

I, Government tardiness: The qovemnment's contribution to adult
education in Hong Kong is realised mostly in the courses offered by
the Adult Education Section of the Education Department. Although
it iz due to expand in the next fev years, their work amounts to a

small fraction of adult education work in general,

Government has been slow in subsidising agencies involved in adult
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aducation, hus making the development and expansion of adult education
much more arduous than it should have been,

ott

Wedk Einangial support: Finangially, adult education work in Hong fong
suffers from lack of funds as the Government rigidly adheres to the
policy of self-suppert and this invariably penalizes those who cannot
afford to pay the fees. Por exabple, the tuition fee for an average
gne U5 dollar « 1o Iv the

extram. . cogrse of on Bt naur 13 beld

highest among all Commonwealth courtries. Unless the Government i3
willing bo budget for adult education work there is little hope far

1, An imperative need for trained persomnel or professisnals:
aecording to an informal zurvey there are about twelve 'formally trained'
adult eduzators in Homg ¥ong. (Certifieats |, Diplama 9, Masters degres
1, toctarate 1] If adult education ig to be recognised as a true
profession, there i3 a strong case for the establishment of some formal

4, Adult Education work is not co-ordinated. Overall planning, manitoring,
resgarch and evaluation have been sadly neglectad.

The Role of the Assoclation of Continuing Bdueation

The formation of the Hong Kong Agscclation for Contifuing Bdusation wag

than 10 leading institutions in Hong Xong in 1971, It was officially estabi-
ished in 1975, It i3 an organisation committed to the advancement of adult
education in Hong Xong. The Association has passed its first years of
infancy and i5 now at the stage of consolidation.

The following are its key objectives:=

1. To promote and co-ordinate contifuing edueation in Hong Keng.

1. To develop better public understanding of educational needs.

3. To encourage members to carry out regular evaluation of their
prograng.

for government and public support.

5. To maintain close relations with similar arqanisations overszeas,

Green Paper 1977

In Nuvember 1977 a Green Paper on “SENIOR SECONDARY AND TERTIARY EDUCATION"
was put out by government in which there was 4 clause whigh read:
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provision of adult edugation, The adult educatinn provided by
voluntary organisations is not subvented by Government at the prasent
time, but the Government will consider the need to assis valuhtary
organisatiens with selected astivities which are not eoveend by '
the Educatien Department's own sprvices,"

Iow vt strong SedgUilis [rom voluntaly agencies (o beiny £oo vague.
The lizag kong Association for Continuing Education quickly sent in suggestions
and also helped other groups to farmulate their ideas.

White Paper = 1978 - A Policy for the Next Decads

The resulting White Paper on Senior Secondary and Tertiary Education made
pravision for the falloving ¢lauses:

K scheme of subvention will be introduced for adult education,
Suitable courses for subvention might include:

(1] courses desiqned to improve basie literacy in Chinese;

(b} general education for particular groups, such as factery
workers and fisherfolk lineluding re-crientation to
land-bazed living);

{e} re-orientation and Cantonese-lanquade courses for newcomers
to Hong Kong from other parts of Asia;

{d)  sorial and moral education:

{e] activitiss in qgeographical areas not coversd by the
Education Department's serviess,

"Non-profit-naking voluntary organizations will be invited to propose
suitable courses in terms of these guidelines, which will be subvented
on 2 project hasis [i.e. not annually recurrent; though renewal of
subvention will be considered annually, subject to satisfactory
progress with the project and availability of funds). Activities
proposed for subvention must moet a deperstrable demard From low=income
groups and be of benefit to the community at large. Any subvention
would be limited to a contribution towards the cost of staff and
essential equipment. Students would still be expected to meet part

of the cost of the course, though those from eligible families may

in certain circumstances be assisted with their fees through the
public assistance scheme,"

In 1979 the Hang Kony Association for Contimuing Education was informally
approached by senior government officials of the Adult Education Section of
the Education Doparthént concerning a proposed scheme of subvention related
to the policy set up in the White Paper on Senior Secondary and Tertiary
Education published in October,

Turing the éxchange, it wag undeystood that the Education Department would
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introduce a set of guidelines for volustary organisations that want their
aon=profit-naking adult education programs ¢+ be subvented by Coveriment to

canply roughly with the folloving:

1. Consideration will be linited to propesals for activities which are
nat already provided by the Adult Sducacion Section and Technical

i ti
which, though already provided by them, do not meet current demand
for places from eligible applicants,

apement or for activities

2 F ek R RT R IT.
£ty Bducabian

i Divi

o

1. Proposed ctivities must be of a 'retrieval' natute, i.e. desiged

spect fieally to et the needs of those who do not have the advantage
of a strong formal eduearion, and the projact concerned must mest
demonstrable public demand from low-income groups and be of benofit
to the commurity at large, and the project should also be provided on
3 strictly nen=nrofit basis,

3. Gubvention can be considered only a contribution towards the cost of
staff directly engaged in the propozed ctivities and eszential
equipmient and na projest will he subvented unless students pay fees
towards part of the cost of the course. (Students from fanilies
assisted by the public assistance schems may apply to the Social
Welfare Department for these fees to be taken aceourt of in the
Department's asseszment of their nesds.)

4. Subvention will be considersd on & project basis and not on a récurrent
annual basis. A project is defined as an activity or a series of
dctivities in the field of adult/continuing education, with specific
objectives that can be achieved in one year,

5. Renewal of subvention arrangenents would be considersd on an annual
basis and be subject to satisfactory completion of the current
agread project, relative pricrity of other proposed projects and
the continued availability of funds.

6. In the first year of any subvention scheme each participating

voluntary arganisation will be pernitted to undertake one project
anly.

The Association was invited to advise the Education Department on the
fallowing:

1, The number of voluntary organisations effering nen=profit making
adult/continuing education programs who are likely to be interested
in obtaining government subvention,

1. The total amount of subvention needed for the year 1980-81.

In 4 survey conducted by the Hong Yong Assoelation for Continuing Education
it was found that bath the feturn rate 5.00% and the rate of organisations
intereated in applization for the zubvention 1.87% vere quite low. This
alght reflect that not many organisations have been providing adult education
GF are ot avare of the subvention scheme, or were not ready to deviate frem
their ather subvented work since there was no subventlon for adult edugatisn

ERIC
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Before, and that Lhey had no reserves to cabark on it,

llowever, the organisations applying for subvention were submitting 2 wide
range of interesting adult education activitles.

In the end govetrment approved & total of §h30,000 Hong Kang to 1% organisat-
Sing, The achens s of fect fve a5 from Soptember, 1980

Although this schiem 15 loss than a drop of water ir the orean of needs, ;hé
Hong Kong Association for Continuing Education still views it as a sign of
greater things to come; their effert has certulnly made an indelible 1mpress
ot many of those concerned with development,

It ig the NGO that can hest help in the full and proper developmeat of

adult edueation; no government can do education alone mich less ault
oducation. 5o let them involve the voluntary arganisations and mxinise their
qood will resources and initiative.

THALLAND

Thailand has intespreted her approach to the gradication of 1]literacy as
"ganseiksa Phuyai Baeb Bedsed” or Functional Literacy and Family Life Planning".
The ain is to help adults to acquire critical thinking through group discus=
ﬂmmﬁm&Amﬁﬁhh@m@ﬂmmﬁmmmﬂ@ﬁw
sion and difficulties can he cleared up, and ome group consensus can be
reached, To seek further information has alvays been encouraged so as to
advocate learning how to learn and eventually put ideas into practice and
mmﬁm@mmmﬂmmmmmmmﬁmmamm

and writing instruction becomes a by-product rather than the main object.

The unique condition in region 2 in the South of Thailand is that the people

are of two different cultural and ethnical backgrounds. One, being the
Buddhist group who speak the Thai language, live predominantly in ucban areas
and are mostly government officials, The other, being the Musling whose
dialect is Malay, live in rural areas and vork as famers, growing Fubber
trees, fruit trees, rice and fishing etc. The major cultural differences
include belicf, values, lanquage, food, dress and pattern of social interaction.

The {1literate adults can be classitied into three cateqories, Falling in
the first cateqory are those who cannot read and write Thal but speak the
language; the second, ae those who cannot read and write Thai but read and
MEmﬁmummmﬂmmmmMﬁmmmmm
third, ean neither resd nor write any of the languages and speak only Malay
dialect. The third category constitutes the largest of all the grofps.

since villagers in reqion 2 speak Malay as their nativg 1snguagg_§t ;s hecesary
to develop unique materials and methods for teaching literacy gkill in Thai.

In preparation of materials, the Secretary of the pzaje¢§ hag eampilgd_gwa bhoks;
titled "How to Change Human Behaviour" and "Mdult Education in Thailand" to
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serve g handhooks for adult education practitioners in region 2 and alse for
distribution to educational institutions all over the country.

hfter extensive discussion some quidelines of a philosophical mature relsvant
mmﬁﬁmmMWEMMmmanmem%
officlals from reglon T i collsboration with some officials from the Departs
ment of General Education designed questionnaires for base line surveys of
professions, econony, health, and attitudes toward family life planning, civie
tesponzibilities by acting on sampling surveys of varie-ies of professions,
econonic and educational levels from provinces in region I on the one hand,
and vith several qovernmental units on the other. The Survey was carried out
between January and March, 1973 in which one thousand and two hundred people
were interviewed,

Curticulun Development

Mter the materials had beer prepared and sppeoaches tested, an operational
seninar in developing curriculun was scheduled. The ain vas to analyse the
data obtained from the villagers: the rubber tappers, rice growers, salt
producers, and fishermen on one side and the government officials such as
revenue officers, conscription officers, agricultural officers, local adminis-

prosecutors, bank nanagers, lslamic judges etc., and to arrange in the order
of reai prevailing conditions, and problefis arizing from the existing enviran=
ments and suggested alternatives for further discussions to solve the issues.

Reading materials vere designed in such 4 way that they present the real con-
ditions, problems and alternatives for further discuszion which were consider-
ed to be a crucial part of the process of Punctional Literacy and Family

Life Planning Progran towards helping learners in more critical thinking and
attitedinal change,

Bnother operational seminar was held to develop teachers’ manuals, loose leaf
exercise saterials in Thai language and arithmetic, applying techniques con-
sistent vith adult paychology and learning theories, facilitating instructors
in conducting educational group discussions that help the participants to
adjust and improve their daily lives,

Evaluation has been employed a5 a continuous process to assess achievements
and ensure th continuing of the total program. Close contack with the Divisien
of Adult Education has also been maintained through periodic reports and

It vag agreed that the Eirst pilot project would have to start vith ter classes
and it should be in one area. This was for the purpese of evaluation vhich
should not only be confined to the ability in reading and vriting or the

change within the participants but lso £o determine the extent of inprovemnt
In the living quality of participants and the influence affecting the comunity
as 4 whole, The area should have sufficient mmbers of illiterate adults for
ten classes and be qeographically not to difficult to visit and supervise,

Q
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In selecting the location the committe had to bear in mind, firstly, the
criteria agreed at the mesting and secondly the fact that the location deteeme
Loed in such 2 vay that it started in one of the four provinces in region 2,
then se.ect district and tambol (sub-district). After the decision was
reached, the comittes approached the loeal authorities such as District Officer,
Education Officecrs, and Community Development NFFicer. Consultatien with
bgeal leaders such s Village jeadnen, Religious leaders, Principals of
village schools were also sought. The preliminary understanding was diffused
ig to what the programs were like and then left the task of selccting prospect=
Ive nstructors suitable to the prosest for the to name and submit to the
committes. The ideal inetructors should encbine day teachers, local leaders,
both adniristrative and religious. Ten would do the teaching and five reserves
a5 promotors

Reelising xhe Cact that unless teachers qain competence in the dubies entrist
& to then, the affective domain will not occur and the success of the progran
Would be doubtful, Therefore a very careful and extensive pre-plamning
exercise vas carried out including the development of training materials,

The instructionsl strateqy employed in the vorkshop was skill training and
demonstration in teaching Functional Literacy and Family Life Program. Cognitive
infornation was provided through reading assignments and discussion with occ-
gsional input from resource persons to help participants get mors insight.

Teachers cane to the workshop anticipating the typical format of lectures by
the supervisors and staff including talks by the officials and experts.
Although teachers were slightly frustrated at first, they soon became highly

enthusiastic about their own active involvement in their training,

The practice of training teachers by the same methods and technigues which
they were expected to apply in working vith villagers proved to be quite
sugeessful.

After the ten experimental classes proved suceessful, the Yala Lifelong
Education Centre has adopted the new apptoach of pore Functional Literacy and
Fapily Life Planning Program,

Activities in relation to community development from the FLFIR students have
included: (1) 43 projects complated in the area of health and livelihood such
25 home beautification canpaigns for sanitary toilets and family life planning,
(2) 119 projests in helping village elementary schools such as fencing,
building desks, stools, and additionsl temporary classrooms, (3) 179 projects
completed in the area of civic rasponsibilities such as building roads, clean-
ing public places (nosques, tomb comjounds) shelters, and newspaper reading
céntges,

The Functional Literacy and Family Life Planning programs properly conducted
in accordance with its philogophy and objectives can be a great contrihution
to socio-economic and cultural development of the country.



PAKISTAY

State of Literagy

The literagy rate in Pakiztan according to 1977-74 statistics came to 19.8
per cent for the total population (39.4 per cent for ales and 9.4 per cent
for females) and 23.7 per cent for the population of 5 years and above (35.3
per cent for males and 11,5 per cent for females). In rural areas the liter-
dcy percentage comes to 14,3 per cent (1.6 per cent for males and 4.7 per
cent for females), In urbap areas the literacy percentage i3 4L.5 per cent
(45.9 per cent for males and 30.9 per cent for females). Only 27 per cent of
age group of 10 vears and abeve are literate and only 8,7 per cent of age
graup of 18 years and above ars literfite.

Literacy is extremely low in rural areas and particolarly amorg females.
Extremely low participation and high drop-out rates, particularly of females,
agqravates the situation further. To enable children, vut-of-sehool youth
and aduits for active participation in the economic, social and eultural
develophent of the country, the need for evolving zuitable structures, téach-
ing methods and materials, contents and developing management and evaluation
systems seems imperative.

Education in Pakistan iz in a state of transition. The contents of education
are ypderqoing revisisn, New strategles are being devised to achiave the
goals and ains of education in Pakistan. Unutilized and underutilized com-
inity resources are being mobilized. The Natlonal Education Policy 1979 iz
the first in recognizing the great potential of our indigenous institutions
in kringing the desired change. Deviation from alisn models are building

up on 4 better strategy, thus giving recessary confidence and assurance for
future planning and programming of edurational efforts in the country.

The formal system of education alone cannct meet the challenge due to limited
financial resources and other pressing demands of the nation, The need for
introdyction of non=formal system of education is, therefore, considered
imperative to provide fagilities to the out-of-schos] yeuth, rural female
population and adults to become literate, learn some skill vocation or trade.

B nunber of progeans to promote adult education and functional literacy
through revital;satien of indigencus institutions are being laynched. Promin-
ent among thege are:

1, FExperirental Filet Project Integrating Education In
Rural Development (EFRIERD).

1, Inteqrated Functional Bdueation Project {I.P.E.)
The overall aid of EFPIERD is to develop effective methods of assisting child

ren, young pecple and adults in rural areas to prepare then for effective
inteqration into the economic, social and cultural development of Pakistan,
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Educational and functional programs closely relate. - the realities of the
pural life are heing developed through the use of the following indigenous
institutions:

[

Mosque Schaals

Hohallah Ahoois
Women's Education Centres

Village Workshop Schools

=N B s

The Integrated Functional Edueation Project {LF.E.) i3 & part of the Funct-
ipnal Fducatisn Program of the Allama Ighal Open University, lslamabad, The
project is an illustration of the central ohjective of the University which
apuschound ladies, handicapped persons, if-sefvice teachers and the people
living in the remote areas of the country through its multi-media delivery
technology, The idea was first conceived by the University in 1975

eqrated non=formal education in rural Pakistan by glving the learners fumet-
ional literacy to write effectively and read with understanding. The project
adopts an educational package approach consisting of the following three

Bajor cOmponents

4. functiona] Education
b, Punctional Literacy
. Skl Tralning

Mult Education and National Plan Perspectives

The National Education Pelicy 1979 seeks to train people for productive work
and inculeats apong them the villingness to contifue to learn 4nd develap
their capacities. A total mebilization of community resources including the
use of mosques, civic buildings, Mohallah Schaols, Village Workshop Sehools,
etc. i5 beiny arranged fov spreading the benefite of fundamental education
and functional literacy. Gffective participation of local communities in
the development and maintenance of educational facilities is to be ensured.

To meet these ohjectives, the Palicy suggests a musber of operational prog-

rams to promote adull literacy and functional literacy:

Exploitation of Cammunity Resources
Establishment of Adult Literacy Centres
Organisation of radio and television programs
Training of Adult Literacy Workers

g, Creation of Student Volunteer Corps

u_:m.‘ L B~ i -

a. Exploitation of Community Resources

Comunity resoirces will be harnessed to promote literacy throughout the
gountry, Teaching of the Quean and the literacy skills will be developed
in mesque schools numhering 5,000 at the end of year 1983. In Mohallah
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Sshaéls; where elderly ladies teach the Quran, home economics-oriented skills
will be devaloped amung girls in addition to literacy programs. 5,000 such
schools will be established by 1983, Abuut 1,000 Village workshop Schools

would be established by 1983 in a phased mamner to impart useful ekills like
9a5tnary, carpentry, aqricultural implements, ete.

b. Establistment of Adult Literacy Centres

10,000 Adult Literacy Centres will be established, 5,000 centres will be
gponsored by the Ministry of Rducation and the remaining by (a) Comunity
Vieving Centres of Pakistan Television Corporation, (b} Marakaz (Centres) of
Integrated Rural Development Project, (c) Study Centres of Allama Ighal
Open Univeraity, (d) Soeial Welfare Centres, amd (e) Infrastructure of the
Population Planning Division,

¢. Qeganization of Radio and Televizion Prograns

The Allam_a_iqb_al Open University, through its multi-media delivery technology
will organize radio and television programs, preparing special booklets and
reading materials for adults and mebile operation units in the rural areas.
d. Training of Adult Literacy Workers

10,000 workers to be engaged in the Adult Literacy Centres will be trained
at the Allama Ighal Open University. The training of 5,000 adult literacy
workars will be sponsored by the Ministry of Education while the training
of the remaining 5,000 workers will be sponsared by the concarned agencies,
e. Craation of Student Voluntesr Corpa

Senior students of B.A./B.5c., WA, /M.3¢., levels will be inducted to launch

© the programs of adult llteracy.

Adult Edueation and Developnent of Fural and Urhan Areas

The over-riding problems in the development of the economy are the ignorance,
low rates of literacy, higher rates of drop-outs at school level, lower stan=
dards of living, poverty, health and nutrition, means of comminications, .
social and religious barriers, etc. The programs so launched or to be laun-
ched would mainly aim at the promotion of literacy which will in turn awake
the civic avareness in the masses for participation in the comunity develop-
pent programs, The training in functional literacy and skills will peovide
an incentive to the adults to participate in the natioh~building programs

and irvolve themselves in the production-oriented vocations or trades.

Mohallah School has the potential of qradually developing into centres for
the production of articles of daily use and handicrafts and thus earn live-
lihoed for the rural population. Otilization of the potential existing in
the form of these schools will provide a fillip to the universalization of
eduzation among rural female youths and adults, Women Education Centres in

Q
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2 villages market their produce to the cities and thus make earnings for these
Eentres and the wamEn mrking the:e In n'ther viliaqe; Ehei materials produced

The Village Workshops are engaged In imparting functional literacy, teaching
basic vocational gkills. These Workshops produce small agricultural imple-
ments, household Eurniture and poultry. These Workshops will eventually
become production=oriented and thus are expected to improve the econcmic cond=
itions of local conmunities, Such Werkshops will inculeate a spirit of
self=help, self-reliance and mobilization of local available resources amongst
the local communities,

The pmgrams nf the Allama Iqbal Dpen University are fnainly trying to praduee
Ea: Eu:the:an:ﬁ of the ah;e:txves set_ fart_h in th.e Hazmnal Educatmn Fuln;:y.
They will also promote a sustained motivation in the people for popular
participation in such programs of community development and promote economic
wellbeing. This will ensure qreatest dividends and rewards to the nation in
the coming future.

Problems and Difffeculties

Any innovative program will encounter some problems. The community may not
respond to the novel ideaz and innovations In the fleld. Cocedueation is
not socially acceptable in rural communities. Education of female children,
therefore, does not take roots in facilities created primarily for males.
Identification of trades/skills relevant to the area may be difficult.
Learners may leave 25 and when they get a suitable job in and around the
community.

The overall problen {n the Field of adult education continues to be the
coordination of a number of agencies involved in the program of adult educat-
fon through the formal and non-formal arrangements, There iz niow a general
feeling that coordinated efforts would have to be made to resolve the problem
of adult {1literacy, The National Education Policy has, therefore, stressed
the need for coordination {n the efforts for promotion of adult education,
The Poliey provides the establishment of an organization to be known as the
National Council on Adult Education with its nucleus at Allama Igbal Open
University. The Comeil will have representation from all Government agencies
invelved in the program. 12 representatives of the non-government organizat-
ions including at least three representatives of females vill also sit on

the Council, The Councll will coordinate all efforts in this field, channel-
ing funding in the fleld of adult education and mobilize new resources for
the purpase.

The fieed is to mokivate the peaple and nabilize community ressurces through
coordinated efforts of the government and non-government agencies. Limited
financial resources and other competing demands of great urgency lower the
expectation for an early and easy solution to the problems of adult education,
There 12 2 strong need to harness and tap community reseurces, generate our
own furds through production-oriented skills and promote the indigencus char=
acter of our lnetikytions,
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There is a very linited space in the conventional systen of gduration for pro=
mﬁnﬂﬁm@m@ﬂﬂﬁmm@@ammwmmhmm

The stress is, therefore, on non-formal systens of education. A nasber of
agencies, like Allama Igbal Opes miversity (F.L.B. &/1.F.E.) EPPIERD (Hosque
schaols, Hohallah Schools, Women Education Centres, Village Horkshops), Nat
ional Council For Social Welfare, Adult Basic Education Society (Naya Din
Priner) and Educational Television are engaged in literacy and adult education
sctivities in the country. There is ever increasing demand that concerted

aid coordinated afforts should be initiated from the governnent to the village

level to overcome the prablen.

HALAYSIA

Present Provision of Non-Formal Education = Some Examples

T:ade Unions a;‘ni. Yon-Formal Edugation

Malaysian trade unions have in recent years been promoting non-formal educat-
ion for their members, After exactly 10 years of experience the larger
unions in particular no longer concern thenselves with purely 'bread and
ptter issues’. Although there iz a3 yet no organization in Malaysia conpar-
shle to the Workers Education Assoriation in the UK or hustralia, the fact
rmMWMmmmmwmmMﬁmmmgmﬁMmm
WTUC (Malaysian Trades Union Congress) provides sone financial support and
m@mﬁmﬁmﬂmﬁ@ﬁ%ﬁ@@hﬂ@l
aing of trade union and workers education programs are:

ﬂm@@mmw@mmwmmmm
hig vork, environment and social objectives,

b) to promote the development of & workers' natural
instinct and potential for the advancerent of his career.

ﬂtﬂﬂﬂﬁﬁmemﬂmeﬁmmﬂmh
econcmic, educational, cultuzal and political life of
his country.

The MTUC employs an Education Officer, who is a qualified and experienced
teacher on leave from the Ministry of Education for a period of 2 to J years.
He woeks closely with the unlons and is often galled upon to provide resource
persomnel a5 vell as materials for affiliated unions holding courses and
seminars. The governent has alvays followed an enlightened poliey of grants
ing special leave for union members who have been nominated or selected to
attend approved education courses and seminata,

There i excellent rapport between unions and some university departments whose
acadenic staff are often called upon to participate in seminars for workers.
The usual node of promoting non-formal education, as far as trade unions are
concerned, is theough veek=end residential courses. Typical courses deal with
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topics of primary interest to union office bearers, e.g. industrial relationg
law, negotiating techniques, elementary econonics, and social security benefits.
Seninars may cover wider thenes, and in recent years, the more popular and
publicized ones have been on fanily planning, the new economic policy; reglon-
al cooperation, consumerisi and conparative social legislation. {ne sign of
the eFfectivenass of various workers' education prograns is the tendancy for
uions to submit memoranda on governmént budget proposals, reviews of educat
ional policy and other vital aspects of public affalrs,

The Transport Workers Union took the {nitiative in launching the Workers In=
stitute of Technology which iz situated in Port Kelang, the prenier port in
MMMMMmeﬁmmmimMMWMﬁmw
cial and industrial skills. Another institute started largely on the init-
{ative of the National Union of Plantation Warkers, asgisted by the. Negeri
senbilan State Development Corporation and the Lutheran {hureh gpecializes

in training young men to develop agro=industrial gkills. Given the rigidit-
{es of the school systen in Malaysia these union-spongored and unjon-owned
institytes can play a big role in providing Malaysian society with the inct-
aMﬂmmmmﬁmmﬁﬁnmﬁﬂmwﬁmm&

Community ngelﬁp@gnt_ﬁlgsses

The first nationwide campaign to ersdicate illiteracy in the rural areas of
Halaysia wag launched vhen the Minlstry of Tural Development cane into exist-
emﬁﬁi%ﬁﬁ%@mﬂ%n@ﬁﬁmmﬂmm
mmmmmmmmmmemMMmmme

the enphasis vas shifted from literacy per se to functional literacy. This
:mﬁmﬁmmmmsmqmmﬂwmmmﬁm@mw
Development Division of the Ministry of Agriculture.

The Community Development classes are v nainly concerned with income-gener-
ating skills for the rural people. For the men, vocational instruction is
available in subjects such s motor mechanics, carpentry, radlo repalr and
arts and craft. For the vemen there are classes not orly in literacy but
alzo in cookery, personal care and hygiene, needlawork and general heme
gconomics subjects.

The hone economics classes are run by village women vho have received train-
mnﬁﬂmﬁﬁMWEMMQdM&mﬁmmﬁmim
wonen vho are selected by the State Comwunity Development Officer are given
three nonths' full-tine residential tralning, after which they return to
their respective villages to start classes {f ‘home econonjcs. A recent innov
ation is the establishment of ehild care centres vhich carry out a form of
garly childhood education. The young girls who nanage these classes in their
villages receive training at the Wonen's Training Institute in Kuala Lumpur,
The home aconomics teachers and the child eare centre teachers are called
"pamaju Kampong' or village developers. According to oné study, the 5,000
village developers have proved to be able to agt as poverful catalysts for
rural wonen's participation in development and agricultural production.

§ recent official statement disclosed that between 1977 and 1979 about
163,000 adults had undergone training under varlous vork=oriented non=fomal
education coutses. EEEEEWﬂiﬁgﬁhnmnthﬂnimngéﬂg
quantity and quality of thelr prograns durlng the fourth Malaysia Plan peried,

{3




Heanwhile it has been mentioned that the work=criented courses may be streap
 Lined and becone more structured o endble the adult students to sit for exan-
ingtlons and qualify for certifieates conparable to those issued by the indust-
~ rlal tralning institute of the Ministry of Laboge.

A esaential component of the adult functional literacy and work-oriented
clagses 13 the network of rural libraries that has been developed with the
 aln of providing sinple reading materials, This progran has been stepped up
~ In recent years a5 a way of ufrinizing the number of new literates who

- relapse into illiteracy. This development of mall libraries in kampongs
18 quite separate from the work undertaken by State Library Corperations in
- BODE gtates of Halaysia.

_ g'épc_ati;pn far Clvie Conpetence - National Solidarity Classes

'Bdueation for civie, political and community competence' is a recognized

Categury of adult or nor-formal education. In Nalayaia the best exanple of

& progran under this classifiation is officially designated as Bducation

for National Solidarity, and it is the responsibility of the National Unity
: Board, 8 statutory body,

Doubtless the promotion of gocd eitizenship is the concern of almost every
-orfanization in the country and of every person of good intant. However as
Often happens, what Ls evaryone's concern is no one's responaibility, Citiz-
enship hag many deflnitions and the stardards of 900d citlzenship vary trem-
endously. Generally citizenship refers to a specific range of skills and
Practices that enable an adult to make a positive contribution to a gpecific
political and social milien, The political realities of present-day Malaysia

are such that pelority 1s qiven to national unity and goodvill among all

¢lasses of people in this malti-racla] country, At the same time Malsyaia
bas inherited from the past a sharply divided comunity in vhich the differant
Taces never really understood one another's traditions, nor culture nor the
taboos and sensitivities,

Mter the tragie race riots of Hay 1969 the government felt there was need
to enbark on 4 deliberate polley of promoting goodwill and inter-communal
harmeny. A Ministry of National Unity vas established to organize prograps
of non-formal education ained at developing natlonal unity. That Ministry
latey became a Department and today the national unity goals are undertaken
by the National Onity Board.

The National Unity Board runs two types of education prograng nanely, classes
in Bahasa Malaysia for non-Malays and classes devoted ts 3 study of the custens,
traditions and religious beliefs and festivals of the three principal ethnie
groups dn the country vis the Malays, Chinese and Indians,

Officially the objectives of the national golidarity classes progran are:

3) to enable Malaysians of all racial groups to communicate with
one another in the National Language

b to inculeate in the minds of Participants the virtues of lovalty
and good citizenship so that they ean plan 2 more constrictive
role in our democratic vay of 1ife.
Q ]
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The enphasis is on oral expression as a first step towards proficiency in
Rastéring the National Langusge. The solidarity classes comprise three stages:
elementary, intermediste and advanced. The advanced stage is comparable to
Standard 6 or the highest cless in prinary education, In §oe céntres facil-
itles are available for a mastery of Bahasa Malaysia at much higher level,

Need for an AdultﬁEdy_;atian_A_s,snﬁigti@rg

In January 1979 in inawgurating a course on non-forgal education mathodology
for radie and television program producers, the Deputy Minister for Bducation,
Datuk Chan Siang Sun comented on the need for 3 professional arganization
which would bring together individuals working in or interested in the field
of adult or non-formal edycation, hecordingly 4 small geoup of interested
persons held three neetings in which they discussed a draft Constitution for
an hssociation for Continoing Bducation in Halaysia, The Association will
come into existence in the near future, In the past there had been zeveral
attempts to form and sustain a national adyle education movement in Halaysia
but owing to apathy and lack of Financial Support thege bodies becape defunct
very rapidly. In Saravak an Association for Adult Bdueation has been in
existence for nearly 25 years, 1t ueed to be known as Saravak Council for
Adult Education,

Hith the present world-wide emphasis on Lifelong Education there i a groving
interest in re-training and refresher courses in Halaysia, There is therefore
4 need to start an assoclation that can bring together not only those who are
professional adult educators but also those whose vork ig mainly ‘adult
educational’ in character. The Association for Continuing Eduzation in Malay-
sia 1t is hoped will be able to:

3) orgahize public lectures and seninars

b) publish a journal of adult/nen-formal edication

¢} eun courses on methodology of non-formal edycation

d) establish contact with nonformal edueatisn Groups overgeas,

!sggga!a

The Community Development Pregrans of the Ministey of Agriculture have two
prinary ohjectives:

To change the attitude of the community o a3 to be more
development oriented; be ready and abls to participate
dctively in the social, economic and political development
process of the nation;

% promote self-reliance in the comunity so that they
thenselves can undertake the responaihility of inproving
their own econcmic and secial conditions,

To achieve these ohjectives, a thres pronged appeoach has been adopted:
Pre-conditdoning the comunity - arousing Interest and avarenass

of the comunity; to be ready and able to accept and partieipate
in development programs.




Developing the initiative of the comunlty - gatting the
coumnity to participats in development prograns by exploiting
readily avallable resources and to be self-dependent,

 Underpinning the efforts of ather agencies = getting the community
to cooperate vith other extenslon services to deelve full benefits
and where this i3 not possible to make full use of available
Fesourees of to provide a rudinencary form of that service,

1. FPollowing earlier literacy approaches and programs 1961-74 a new
function of 1iteracy approach was adopted, The new curriculud encompasses
both Iearning, reading and writing together with dlscusslon on how to improve
quality of 1ife, increase in production and other information that can con®
tribute tovards improvement, materially and spiritually. In other words,
functional literacy should be based on problen~solving and should be geared
towards the needs of the leatners, Thus, other than reading and writing, a
sibject of interest is ineorporated into it, For example, a learner may in
one class learn how to spell and write the word 'fish', This will be follow-
e by a dlscussion on how to improve fishing for example using modern nets,
surdy and reliable boats, and so forth, At the same time, important words
and ideas are put in writing for the particular session.

Learning materials are drawn up in the forn of lesson sheets that make up the
totality of a subject, Each lesson is distributed at each session o that

2 reqular attendant will find that he has nore materials than the one who is
irregular, However, the not so regular ones ehould not be dismayed, as
gaterials for a particular subject are assembled in a special folder which
vill be glven to every participant. This method of distribution is found to
be nore sultable to adults because:- ’

a) Lf they are ahsent during a particular session they will not be
Left behind ag each subject taught is a complete subject;

b] learners will lock at one lesson only for every session,
thug alininating difficulties of laarning and the Feeling that
there i3 too mch to leamn,

Having attended these classes for a period of tine, it is hoped that particip-
ants i1l ot oaly be able to, at least to read, but he/she will berefit

in the knowledge that he/she has acquired infornation that 18 related to every-
day Life.

The progean 1 cazried out on a selective approach, This Fecognises

ferences in types of occupation and Interests; even though they may be living
1n the same place, Thers is therefors, variety in the subjects that could be
taught.

To enable and encouage participation a minimm mmber of participants have
bean dealt avay vith, Instead, teachers ean nov conduct classes based on an
{ndividual basis, i.e. going to individual houses. In this way, the vhole
fanily can be brought in to participate, Community halls, mosques and other
gultable premises ave also utillsed,

i

The duration of learning iz in three stages, In the first stage, learners
will be exposed to identifying of words, construction of short sentences and
doing sinple written arithmetic. In stage tw, participants should be able
to wrlte short composition of between 3 to 5 sentences; read short
paragraphs and do simple aritmetic, Finally, it is hoped that learners could
be able to read, weite and do simple arithmetic that could be put to use. At
thiz stage also they should now be able to compose lstters of be able to read
ginple reading materials without any help from others,

Bs at June 1980, there are altogether 221 Functional Literacy Classes atten-

ded by 4579 participants, In Sabah and Saravak literacy classes are still
conducted ($96 classes with 19781 participants).

sork Orlented Groups/Classes

socio=economic conditions of the rural community, the objectives of the program
ate:

- to provide an individual with an oppartunity to further his
interest in a particular skill or trade;

- to provide an opportunity to embark into business on thelr
fy;

= to provide better chances of seeking employment;

= to provide a basic knowledge to further their training and
education in & certaln trade;

=t revive and ratain traditional skills as wall 4s to encourage
creatihity using locally available resources,

There are two categories to the programs. Category A consists of the follow-
ing trades:

Hotor Mechanica

Radlo and TV repair

Wiring (Electrical/Electronics)
Bicycle/Motoreycle repair

Category B 15 made up of the following:

Tailoring/Enbrofdery

Heaving

Carpentzy

Handicraft (vood/banboo/Tattan/natal/leather)
Beauty culture

Food preservation
Tpig -
Other trades/erafts as approved by the Division,




b) !inanc,ial i@li:atinns it imlvgs the purchasing
and supply of equipment.

To ensure smooth running, an administrative comnittee is formed, Any volun-
- tary body suth 4 the Women's Instityts, Youth Clubs as vell ag the VDaC
 could be apointed on the adninistrative comictee,

- Mults who have already left schoo) and above 15 years of age ate eligibla
+ to participate. To set up a workshep/group, a minimup of 10 participanty is
tequired,

For clagses in Category A, participants are requireé Lo attend classes not
less than 20 hours per week, Thia requirement is also true of clasges iy
Category B, which are held in workshops/Community Service Cenlres,

-~ Far classes in Category B, which are held either at the Community halls,

ig other than workshops, participants are reqiired £ attend 10 hours of
classes per week. Teachers, teaching these classes are required to teach I
groups of the same trade to balance the working hours vith the teachers

~ teaching in workshops,

The tine and day in which classes are held are flxed on agreement, by the
* eaghers and pa:tmpants

Plans are being formulated to enable participants to sit for trade examinat=
lons organised by the Natlonal Industrial Training and Trade Cebtification
Board of Malaysia (NITTCR).

Participants of classes in Cateqory A are required to attend classes for tw
years bafore they can ait for the NITICH basle grade examinations. In the
case of participants in Categury B, 1 year of class attendance is required
before they are alloved to take the NTTICH basic grade examination in a
particular trade, Course cortents aré drawn up based on the NITICR syllabus.

ouipment

M1 eyulpment required by 2 trade/class must first be provided elther by the
teachers themselves ur by the organisation responsible for setting it up.
Mditional equiprent will be provided by the Department. A minimm standard
of requirement has been drawn up to facilitate this.

Training of Tuaching Persounel

Teachers of vocational training classes are selected based on their experiance
and skills in a partieular trade/eraft. To upgrade their skills and knowledge
 in thair respective trades, facilities are being provided for them to attend
courses at the Industrial Tealnlng Institute,

Gurrent Developments

ha at June 1980, there are 140 Work-oriented groups in Category A, and 3074
groups in Catequry B. The nunber of participants are 2,238 and 54,261
respectively, A comprehensive quide ay to the requirements and standards
been fornalated and will be inplenented in the near [uture,

Future Developnenty

ALl comnunity develupment and adult education of the Comunity Development Section of
the Hinistry of Agriculture will in the future be inorporated at the Commun
1ty Servive Centres Lo be set up. Mmong other thinys, these centres vould:

a] provide proper adninistration, organization and supervision for
various commnity development activities;

b) provide in a contrally located place better facilities, tquipment
aid instruction for loval youths and adults in various Subjecta
for self=Inprovenent;

¢) co-ordinate and utilize to the optimm the available reseurces
and manpover of the village level vorkets for the benefit of the
tural population to eventually establish itself as the
educational and civie centre for the area.

At the monent two such centres are already operating. 28 more centres will be
established.




FUI

The Yavu fuli Rural Youth Novenent 1n Fiji

Establishment

The Yavibuli Movement originally started in August 1978 a5 a Resource Centre
which would initiate avaraness about the complex soclo-economie and environ-
mental problens faced by the rural people of the pine reafforestation scheme
particulatly, and the exposed coastal people of the tourist sector and the
market orlented sugar cane and agricultural people of the Province of Nadroga/
Navesa in Fiji.

The plan and datails of the movement were meant to remain flexible and open
to interpretation and this proved to be advantageous when the Centre was
overvheled by fore than 150 under-employed school=leavers looking for some
way to fit into the development process of Piji,

From there if was realised that a problem area needing immediate attention was
there az well a3 it belng a potential and untapped asset or resource; which,
1! properly channelled, could be the catalyst for rural development. Thus
gtarted the Yavuhulx Youth Movement.

te et

The boyz and girls cane Erom the 120 villages that pake up the Province of
Nadroga/Navosa, The age range vas between 14 and 24 years and more than 80%
of then had attempted and sither passed or failed Pomm 4 standard of schoaling,

They came from villages which traditionally were supported by subsistence
geononies but which have gradually allowed the ecomomies of tourism, pine
reafforestation, sujar cane and agricilture to enter their lives, either by
choice or by force of circumstances.

These young people would have some land to fall back on but shared 2 common
feeling that they had no channel cpen in which to employ their full potential
in a way which satisfied their need for a meaningful way of life...a way that
would not centradict their cultursl standards and which would be suitable to
the village setting of resources, needs and cpportunities.

And 0 these yoing pecple eollected on the land offered by the Yadrili tribe
next to the Nabou Pine Station and gradually through discussion and experiment-
ation worked out their needs and their opportunities and most committed them-
selves to living together for some two years during which period they hoped

to pave a vay for a nore sensible and comnon sense form of village development
t0 benefit themselves and thair people,

Broadly speaking, each person divides his/her time into three activities
which vary in time length according to the pa:tlﬁular project concerned and
individual interests,

The thres pursuits are:

Learning Activities  Coomunity fervire  Capital Accumulation

b

The three activities are not mutually exclusive since often they overlap,
Sometimes their form of Community Service {3 also a learning activity in that
a new skill is practised or 2 new awareness is resched: [Likevize, In the
process of accumulating capital (or earning maney for futute use in starting
their own project in their respective villages) new skills may be learnt or
the work pay serve to alleviate some community problem.

Lga;nln' Act;v1tie§

The main theme of learning is Relevance, All learning s concerred with
either creating awareness or finding solutions to partietlar problems of the
village, For instance aleoholism, cultural decay, lack of metivation or
comitment to development, social change, nutritlon, sanitation, alienation
theaugh varinus institutions, processes such as belief systems and education.

hnother aim in learning is the acquisition of new skills by which new avenues
are ﬁPEn ta sal'v'é the abavg pra‘hlems. ThESE ski'lls inélude ter‘:hnical knw-

Lgt:ame sk_:;lls sazh EH] hﬂak keap;ng, go= gpgrative law anﬂ consumer s;tu.dies.

Human relations skills are also observed and developed to enable the youth
to hecone initiators of eceial change and ereators of awareness ampngst their

villagers, leaderehip training, religious studies, transcendental meditation
and the avareness of the meaning and correct practices of their own culture,

Much of the learning iz acquired through actually working on projects which
require a particular skill such as building a house, constructing & semwall,
helping a plumber install taps or sewerage, repairing a village truck or out~
board engine, or making & dress.

Certain carpenters have been employed to work with the youth because of thelr
personality and patience. There are also a variety of Fijian people who

cone {n for a short term to work with the youth on particular projects in an
informal vay of take a fev of then along on thelr reqular work.

fther forms of learning include short and more formal courses focussing on &
patticular skill such as bookkeeping, photography, goat or pig ralsing and
Pirst ald. Various government departments have been willing to conduct
ghort=term coirses on request.

Various non-governmental organizations such as Young Women's Christian Assoc
{ation, Soith Pacific Commission, and Fijian National Youth Council have been
of considerable help in the past and their work with rural youth is invaluable
to any program such a5 Yavubuli,

The Australian branch of the Freedom fron Honger Campaign and the Australisn
Cowncll of Churches have also helped in financing the Yavubull Projest for
a 4 fooh sclence blogk, dccompodation houses, fishing boat and 2 vehicle.

There are also individual people who ate excellent resource personnel and who
are genercus enough to devote their own time, experience and knowledge to take
part in problen-oriented informal discuselons or seminars with the youth.
These include teachers, policemen, maglstrates, health vorkers, village Elders,
ghiireh people and dnctars.




At a1l tines the youths are urged to keep sight of certaln priorities to which
they had comdtted themselves such as personal development, service to thelr
comnities, atherence to the principles of appropriate technology, respect
and preservation of the physical envirormest and pride in their cultire.

tj:nﬂunit' Service

hll the members have a deep comitment to trying to find solutions to the
Decblens of their respective rural villages. These problems can be vieved
from different focuses but they are integrated and any solution must take note
of the inter-relationships ard the shared causes,

Sone problens can be attacked physically. For instance, to assist in the
reconstruction of village life in a tourlst-ruined island situation the youths
had to offer labour in the construction of hurricane-proof houses in the
village of Yaro which i the abode of the owmers of native land leased by
large tourist resort company, In another instance the youths provided

labour in the construction of 2 sea wall at Yadus villade which had been cons
tinually inundated by tidal waves. Seven other village sea valls need to be
conatructed quickly but linitations of funding for transportation and matarials
giich a8 cemient, soil and culverts becoms 2 constraint.

Other problens involve creating awareness amongst village people of their
tole in development and the sources of problems with their possible solutions
by penetrating the value systens of people, The youths are nov engaged in
the ambryo of 4 non-formal education netverk in the province, involving a
hope to set up local resource centres in the various shires (or Tikina Makava
88 known in Fijien) tranelating materials into dialects, the Nadroga/Navosa

of the complexities of village development.

There is algy an attempt to establish a community radio station, such as are
conmanplace overseas, for the purpose of lecal development, education, mohil-
isation of goods and manpover and cultural strengthening but it has met with
govarnment scepticism.

The constant participation of Yavubuli in community affairs is hoped to hring
about greater avareness and enthusiase to village people to help thenselves

ment to do it all. Hence the concept of gelf-reliance has to became a key
objective in development in order to ensure the protection and maintenance of
fresdon and good order,

The presence of youth in development, particularly in commnity work becomes

fulness of youth and the concern pecple should have for one another,

Capital Aoumlation

A most important part of the Yavubull project is to provide the opportunities
for the youths to earn inceme and then to help them channel any savings into
3 business which vill give them sufficiency on thelr return to the village

. getting,
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The concepts and principles of co-uperatives are currently under the scrutiny
of the youths to gauge whether they are flexible enouch to accommodate for the
novel approach of a group of under-employed youths who band together from dif-
ferent parts of the province with the aim of mutual assistance to reach their
Goals. It is hoped that the co-operative principles can pervade every aspect
of their co-residence.

is opened for each meber that is non-withdravable until he/she leaves the
go-pperative and provided he/she has stayed two years and that the saving ls
drawn only for establishment or developmental purposes for the member. That
is, to purchase a fishing boat, or machinery for farming, or vehlele for
business, or improvement of land,

Yawubuli will endeavour to assist in guaranteeing a loan or providing a bonus
at the comencement of a member's business venture,

Recently a mutual understanding was made with the LAMI Movement to use their
concept of credit building facility in order to assist Yavubuli members in
not enly helping make savings but also asserting their own credibility. The
LANT Movement provides the initially small but significant capital base of
twenty dollars (520) for menbers of berrow in order to provide thefselves
with their Basic Needs. They deposit the interest before withdrawing the
principal loan which they have to repay before further borroving can take
place, If for some reason a member cannot repay his/her loan then the LAMI
Moverent assists in paying that off from the accumylated interest ad the
menber ig then free to borrow again. Hopefully group peychology o consclenca
will play a part in strengthening people to honour thelr loan obligations.

Work in the Yavubull small-industries such as our Fishing boats, T-shirt print=
ing and others in the planning stages hopefully will realise some allocation
of profits to each individua] member of Yawubull to accumilate in hisfher

own savings account. A bakery, tomsto farming, fruit tree nirsery: piggery,
poultey, sewing and tour guiding are same of the other econohic projects
presently envisaged.

Since Yawubuli hae had wide acceptance and popularity in the community there
ate many avenues of contract wotk available to members....cane cutting, pine
planting, nursery potting, building ete. From the sarnings the members con-
teibute one half to Yavubull (for food and tolletries which have alvays been
provided by the Movement), one quarter is deposited in the member's savings
account and one quarter is used at the merbet's option,

Members have been alerted to bring in their cattle, qoats, plgs and poultry
and todether; when fenclng iz ready, raise a flock for slavghter and sale to
pine scheme workers in the area, Again the half Yavubuli, one quarter savings
and one quarter optional allocation above becomes operative here alse,

Many chiefe and tribes have offered Yavubuli land fer agriculture or waters
for £ishing or other resources elther to Yavubull as a group or to individual
Merbers from their respective tribes, This type of land will be vorked comnn-
ally and the proceeds shared in the above manner,



Anticipated Rezult

If all qoes according bo plan, the members, aftwer their peried in Yavubuli,
will return to their respective villages with the mativation

training and skills, capical and the extension and follew-up services to
ensre that they have i good chance of success [n esiablishing a business in

a cultural atmosphere wiich has som strength, but also holds many limitations
and pitfalls for any individual endeavours of this kind.

Thase villages Eram where we have a large number of Yawubull members (say 10)

training and capital) into 2 new co-gperative Yavubuli-type venturs o their
feturn,

The effect that Yavubuli is having on the members who have come together is
already visible to their families and communities and time only will prove to
what extent the members will influence their respective communities.

les will reach this ideal at diffrrent times and with different methods and
with different vesources depending on their approptiatenses,
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SEPAL

In the last throe decadss the literacy rate Was been raised from 18 ta M4,
Amang the® women literacy is anly 5% and if the figure of the rural womed is
congidered, it is very discouraging, Even im this modeen age, loeal values
and traditional concepts ulay vital rales in keeping the suclsty in static
stage, To give dynamics to the zecisty changes have to be made in people's
attitudes, nev knowledge has to be added to theif concepts and productive
skills have to be imparted to raise their econemic standard, In this context
Nepal is facing 2 great difficulty to accelerate the pacs of dovelophent with
rearly B0% of the population still illiterate,

§ince 94% of the people of Nepal live in the villages and these pecple have to
geek thelr livelihood in rural areas and the sducabion system must be adiusted
to their real needs, sducation has to be looked upun a3 the medans by which a

. predeminantly rural agricultural sociecy forges ahead. Recoynising this fact
His Hajesty's Governmént of Nepal has taken major policy docision that all
educational prograns shauld attempt to meet the minimum needs of maximum
numbers of the population. Therefote, the enphasis should be laid on improv-
ing living standards of rural masses. For, effective consalidation of these
tbiactives, 4 package of pragrams is o be implemented i wariows parts of
the country.

His Hajesty's Government of Nepal is putting a great emphasis on expansion
and develspmant of liteeacy programe in the coming sisth-five year plan
1980-1985. 3ince 1978 the functional adult education program in Nepal fas
been male more comprehensive and at the same time it hag been integrated
with life of individuals and the community, It iz expected to be a majer
contributing factar to the development efforts of the country.

has been implenented since 1977, with the following abjeckives:

a) to enable the {1literate adulte to cope with simple numerical
skille along with reading and writing,

| ST . s i Eonaiae me mpafemniane bRai 3 ea
to train adults in the profession or professions they are
involved in and thereby increasing their efficiencies,
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functisning of the political system in order to make them
ideal citizens loyal to the King; Crown and the country,

d) to make them avare of population growth problems and consequences
cauged by it.

In our context functional adult edueation program is mestly confined to

those non=schooling youths between age group of 15 to 49 vears and also tries
to pay due attention to these children who have no time to join formal school.
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Curriculum and Training Programs

fue to complexity of multi=ethnic groups ard diversities of places no wnifos
type of curriculun aml materials can be preseribed for all, What subji
matter should be takes in curriculun should be decided upan the basiy of det=
ailed survey of the lnval needs faced by a particulat socicty 1n which local
people and local devalopment workers ace to participate.

After the svlection of the site of thy centre, the superviser has to select
the motivators, whether teacher of local leader to carey out the peogran.  The
teachers or insbructors are qivén short<term training io becofe Rofe cORRClous
in their duties. Durlsg the tralning cousse main omphasi
prepare teaching materials, nethods of teaching to adults, motivation and
invelvement of the community ate.

& Tadd o how to

To co-ordipate different agengles there iz a co-ordination committee at central
level compriced of secretaries of the related ministries. The co-ordination
comittee decides the policy quidelines and directs to the oxisting Adult
Education Divizion in ovder to execute the program effectively, At district
level, there is aleo an educabion comnittee having members from various valks

ation office and also the member secretary, assists the progran effectively,
The district education office has to organise the conferences and meetings
of the different units related to functional adult education programs. New

we realise that the co-ordination committees should pe active and extended
at differsnt levels for effective implementation of the pradran,

Froblems and Difficulties

Dug to certain reasans the non-formal education program has not achieved the
main target of rural transformation. While executing the program many problems
have been realised. Unless these problems are solved o one can expect 4
batter rasult in thiz respect. To make more effective functional adult educat-
ton prograns, the faollowing findings are the major problems:

a) lack of financial management,

b) no suitable organizational structure and co-ordination
nachanizm,

¢ untrained and non-stable manpawer,
e} extensive approach of the program,
f) environmental situations and more detachment of rufal areas,

g) lack of making the program relevant with the real life
situations of the learnars;

h) lack of flexibility and continuity,

Fu'



During 1980-B5 40,000 literacy centres will provide benefits ta 14,000,000
i1literate adults from this pragram and about 20 distriets will be taken

for conducting massive literacy campaigns. To retain the literacy rate af
nea-literates about £20 reading centres are qoing to be opened. For the
affective inplepentation of the program 225 trained supervisars will be
amployed and the program will take place 1n view af rural developmental active
{ties inteqrated with goverrmental and non-governmental adefcies.

TNDIA

Tperoduction

Adule Education in India is aimed mainly at the illiterate population between
the ade group 15-15. The education imparted is to be a package, comptising
acquisition of basic literacy skills, functional devalopment and building up
of social avareness. A variety of inplementing agencies, both official and

ta achiaVe the success of the Frogranm,

Rural Punctional Literacy Project

One such scheme is the Rural Functional Literasy Project (RFLE). Thess are
pace sstter Frojects fully financed by the Central Government but administersd
bMﬁm;wﬂmMmmﬁMMmmmmmmmm%
mmﬂmmMWMﬂﬂEmEmnﬁmﬁmmTﬁ@mwm
spread is confined to two development blocks (a block iz an administrative
unit for development activity and the average population is 100,000), The
mmmmmmmﬁMﬁmﬁMMﬂmﬁMHNMM&ﬁm
ﬁgpuhnmiuﬁ@mrhramcmﬁgmdmndmswﬁﬁ@m(mghr
1) eentres) and Project Officers (one for each Project),

The 4in is to establish one such project in each district (the basic adsinis=
trative wnit, population ranging from 10,000,000 to 20,000,000}, Other adult
sduration projects operated by State Governments of other agencies are expec-
ted to fallov the pattern of the RFLP even though they may be smaller in size
(a5 small &5 10 centres).

The RFLD evolved out of the programs of Farmers Training and Functional
LMm@ﬁmﬁﬁJWﬁimﬂhﬁyhﬁﬁ@@huﬁmﬂmﬁﬁ
The former progean had three distinct components viz functional literacy,
farmer's training and radio programs. The resporaibilities were shared by
the Ministries of Education, Agriculture and Infarmation & Broadcasting.
mmmmmmmMMmm&EMQﬁwamt
wag the enphasis on locally relevant and diversified content.

In one such RFLP (Morvah Block, District Samastipur, Bihar), in the initial
phases, the project management had to face a good deal of 'indifference' and

em%@mm%mmmﬂmiHmmmmwwmmmmmmm

Various strategles were adopted:

a) wfitijg of catchy slogang on valls

b} digeribution of specially prepared posters

¢} publieation of & monthly Adult Education News
(mostly for the workers).

In addition village level committees wery formed and even person to person

contacts were made,

Not fuch use hovever was made of mass media (e.g. fiel -ublicity units,
radio broadcasts, press coverage, ete.), There 15 afplc scope af using mass
mm.mmmMmgmummmm@qummﬂm&mk
ings, spucial moraing processiens ele, gnuld also be used

Comnunity [nvolvement

Knowing the effectiveness and necessity of communlty ifvolvement the project
personne] had been naking efforts to enlist the support of the local comminity.
Resistance wag met in sending female menbers of families to the Centres, This
wis owing to traditional bias against sending females to adult aducation
centres and zecandly to the insistence that the instruction should be in the
mmﬁmMWWMMﬁmmﬁmLmummﬁ&@HMNma
ation warkers who went on a door to dodr campaign broke the resistance. The
numher of centres vere also increased so that they were mear participants
tmm@.MmmmHﬁmumﬁﬁQMMmm@mammﬁ
MwmmmmmmmmmwmmmmmmM
literacy tralning there was instruction in some handicraft also. Discussions
st various occasions convinced the community that its contribution could be

in various ways e.g. provision of sitting material, boves for safe keeping of
mmm&ammm;memﬁMm@Mme
gvidence,

Field Prblefs

Major field problefs encountered were deands to include illiterate children
below 15, demand for village libraries, disputes over selections af instruet-
ors and tnhelpful attitudes of vested interests.

The village folk vere made awate of other Government prograns for school age

children, and about the post-literacy programs which vere under formulation.

Disputes over selections of instructors vere solved by gppolnting non-contro-
versial persons of by postponing the start of centres in zome villages,

The overall impression that was obtained was (i) problems always arise,
(1) these are of varying nature and (iii) that there are aluays golutions
provided positive efforts are nade and those involved in the implementation
aﬁﬂgw@ﬁ&ﬁﬁuwﬂ@m$¢HNWWﬂmmnm
understanding. )

In eonclusion the field situations in different projects and areas often
EM%%H@%J@@&@%MHM&MEE@@
fﬂﬁ%ﬁ;%@@ﬁmﬁmmmmﬁﬁmmm&
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impart proper training especially to the Project Officer, Active involvement
of field functionaries of other departhents is necessary to impart functional
development and avarness amongst participants. There is need for inter-
departmental and interagency coordingtion and comittees should be set up for

this purpese, Wherever they exist they should be activated.
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AFGHANTSTAN

Fortunately after the groat Revolution of Sayr Teh 1397 (1778, especially
after the new phase of evolutionary 6th of jaddi 1358 ({1979} the situatien

hag changed and it has marked the beginning of a new era in the history of
Afghanistan, We have been sble ta formulate a Five Vear Flan of Mass Campaign
hmummMMHMmm;M@&ﬂﬁwmﬁmﬂmMH
Bore than one Billion adults joined literacy classes, and more than 18,000
volunteer teachers engaged in teaching,

It has been assumed that during the Five Year Plan of the countey, eduzation
will be wniversalised and by the end of 1362 (1983), about 452,000 school-age
ﬁ@mﬂﬂwwmﬁm¥Mﬂmmﬁm@!MMWQMt
200,000 children are enrolled in the first grade,

We have developed curriculum materials both for formal and non-formal educat-
ion to fit the needs of the people. This is based on the palitical aspects
ﬁm@mma@mmﬂEMﬁMMﬁEQWMME

to solve the immediate basic resds (food, cloth and sheiter) for the Masses

Iliteracy is recognised as one of the majer factors hindering sgrio-econemic
peogress and peopla's active participation in the natiomal developrent of
BmmmmﬁummﬁmﬂﬁmﬁmMMﬁamﬁhm
position among rural population and women being particularly low.

The distribution of illiteracy among both sexes, in rural and urhn ares is
3 follows:

hural Urban
Yen Hemen Hen Women
954 EEE s 45t

This.gives us a total of 8,2 nillion illiterates asong active popiilation of the
country: (8 - 50 years of age).

In accordance with the needs of the socic=economic recenstruction of the
country, the following are envizaged as the goals of the Literacy Campaign,

amsng others:

L thange the attitude of the people for the benefit of the
countey's prograzs,

. Opening the way for the participation of the people in socio-
econamic reconstruction of the country,

L Increasing the productivity of the people through functisnal
literacy and education,

4, The creation of better fanily conditions.
5. The bettement of health and fitness.
i
Q
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A rq achievements so far:

al a Five Year Plan of Mass Literacy Campaign ¢1973-19A1) hae been
worked out.

b} The General Agency for Literacy Campaign (GALC) has beeq
festeuctured and re=genanisl,

€) A high level National Committer has heen sat up bo develop
policies and facilitate Campaigy inglomsntaticn,

d) The basic literacy program and materials cavering about 200
days, 90 minutes each day, have been designed by inter-ministerial
team and are being printed,

&) The Provincial Directors respansible for the Literacy Campaign
have been appointed in all the 3 provinees,

) Provincial Literacy Committees have heen set up in the pravinces
under the gutharity of the Governore.

g) National orientation and training seminars were held for the
General Dirsctors responsible far literacy Campaign in all the
pmmamnmmmmW@mmMmmmm
Directors in Kabul, for key perzennel af the national level,

h) Intensive literacy activities are being carried out by the
Hinigtry of Defence for its personnel,

i} Kulti-facetted motivation and publicity campaign has been in
operation using the media and other means.

30 As the result of the above, arcund ane million new leatners have

been enrolled during the last 18 months,

Since the Canpaign is a national effort, differant ministries and national
agencies and organisations have already initiated actions to contribute ta
the achievement of the targets in their respective sectors.

The intoresting point is that GALC is nat.the only organisation respansible
mmnmmmmmm;mmmmmm@mnmm1
effort which all resources are being mobilised, GALC s playing & coordinator
magnmmmmﬁmmmmmmmmmthm
literacy classes are not being taught only by means of official teachers ar
GALL tedchers [less than 1,000 GALC teachers are teaching) but mainly by
volunteer teachers (more than 18,000) from mass organisations, literate mene
bers of village comittees, youth organisations, Party members, Afghan Khalgi
Wamen Organisation, Cooperatives, ComMittees of agsistance Fund, Labour
Unions, Wamen Organisation Syndicates and inter-ministerial grqanisation;
where they are the main elements in the implementation of the Mass Literacy
Campaign.

ImmhMﬁmuHmw@mﬁQMMﬁmwwmgmmﬁmﬁ

ent flelds, But for the tine being, since we are going to give a real polit-
ical and educational conscicusness to all the masses who have been kept in

bi



ignorance in this respect, it should be a common program but in the 5 main
different languages so that all the masses will be aware of their rights and
responsibilities as citizens.

This progzan has been designed in such a vay that the cultural identity is
the main element, meanwh:ile other aspects of life of the learners have been
included such as family, sanitation, childeare, sgriculture, industry ete,
Democracy will be the main element of this particivatory approach.

The non-formal educacion is to be completed in one year in three phases, each
of three months, The out=pf-school vesqram is For two years, equal to fout
vears of the formal system. In this program we dre supposed to train of téach
the children to the levels of the formal system. EBach phase of aur out-of-
schonl progeam Lo children 15 equal to two vears of fommal schooling.

The methodology applied is functional literacy which is known thraughout the
world, Tt means that literacy components, language and waths, must have heen
inteqrated into socio-political messages which are the main core of the

progran.

The main feature of the method iz that at the very beginning, the learners
face complete Meaningful messages, out of which they are asked to identify
some ¢lements, At the beginning the elefients ars words taken out of meaning-
fu] sentencas and later on they become graphemes. This methed is facilitated
by the fact that our lanquages are phonetic ones vhich means that they present
3 close correspondence between sound and letter, phonem and. qraphen.

As far as the techniques are concerned they are very simple and we have to
consider that e are engaged in  mass canpaign, net an experimental pilot
project. Here ve are using mass techniques not sophisticated materials. We
use non-professional teachers, even a 6th grade graduace who can read and
Write, because e are dealing with hundreds of thousands of people throughout
the zountry.

The techniques shich aze applied in a mass campaign are different from other
tethods. Here the application of sophisticated methods of teaching/learning

is of no use or difficult to apply. The most important thing needed is the
mmmaMmmmmﬁmaﬁmmMEMEmﬁ

with diplomas or certified teachers, In a mass campaign walls are uged instead
af blackboards, charcoal instead of chalk and any kind of vritten material for
EmMMmEm@mwm@mmmmmmM@
ing the consciousness of the pesple.

AUSTRALIA

Two Australian Ingovations

Country Adult Bducation Associations

The H.5.W. Board of Adult Education, which is the goverament body to develop
and coordinate adult education in the state, is encouraging the formation of
valuntary commurity groyps in towns which do not have a college or other
providers of adult sducatisa, Twenty of these have been formed in the past
two years. There is a potential need for at least fifty mere in the Siate

The primary tasks of the organisation are to identify local needs and then
to make arfangefients for those needs to be met,

An Association is able to conduct some learning activities itself, particul-
arly in the various arts and crafts and the basic homemaking skills. These
are usually conducted on a 'self-funding' basis with the student fees meeting
the local tutors costs, HMore importantly the Association serves as a local
organising body 5o that Universities, Colleges and other outside ajencles

can co<gperate with it in conducting courses and other learning activities

in the town, In this way the local group iz responsible for the promotion and
local administrative arrangements, while the external institution ar agency
provides the expertise,

The range of learning activities being provided in this vay is very broad,
The organisations pravide a contact point for litersey in the commmity and
may be involved in progrars for management development and University dis-
cussion groups. However skills eourses are the most frequently reguested
activities,

A feature of this approach to providing adult education is that the progeam
clearly 'belongs' to the community. Decisions ahout the activities which
should be offered are made mainly by the comnunity rather than the external
agencies. Responsibility for ensuring their suecess tests with the community.
Many of the associations are establishing adult leamning centres. These may
be in & public building such as a school or one owned by local government.
Some operate from an office, shop or house, making use of other buildings for
activities as required.

The prodran is not &n expensive one for government. Grants totalling about
$hust 5,000 ate given to a local association each year, About half of this
is used to employ a part-tine organiser, usually for the equivalent of one
activity costs, For each §1 provided by government, an association is able
to generate up to §2 from fees and subsceiptions.

ERIC | .
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Managemient Education for Farmers

The nature of agricultyre in Australia meand that famms are large and the
farming comunity s very scattered. The agricultural extension rarvices

have been the major agencies providing adult edycation for farmers, The mode
of delivery has been through meetings, field days and the mass media to zolve
particular farm problems az they apise. Thus an extension officer may conduct
a field day to demonstrate a new method of disease control, fold a mesting fo
explain nev marksting methods ar write g newspaper article to inform Farmers
of 3 new varlety of wheat,

The rate of technological change and the need for sophisticated financial
planning have brought demands for learning cpportunities far more extensive
and at a deeper level than the traditional programs. Econemic planning and
finaneial management are the key needs for learning. Computers are inereas-
ingly being used a5 management tools on Farms,

It is rarely possitle for a farmer to take & year away from his famn to enrcll

An innovatory approach vas commenced in N.5.W, [New South Wales) in 1970 to
provide education in farm management for practising farmers at a level that
would meet their needs and using a combination of delivery methods appropriate
to the clients. The program has been enlarged each year with increased
participation.

The progran is the responsibility of the State Agricultural Extension Service,
a|thoiigh the Rural Youth Council has provided quidance and besn responsible
for its financial adninistration. The agricultural economics faculty of one
of the Universities has provided academic backup to the progran.

Partieipation in the progran invelves enrolment in a course in eithet Fam
Hanagement or Farm Office Nanagement which iz conducted aver a cne year period.
are also available. Enrolment is limited to people vho are involved in famming
a5 the course is based on actual managefient planning which takes place on the
farm during the year. Mo academic entry level is requized, but all particip-
ants would fave a secandary scheol education.

While there is a specific curriculum in each course there is also a large
degree of flexibility within it te cater for differing clrewmstances. The
learning process is dependent on a combination of the follawing methods:

Information provided through various media

Farm economic planning exercizes on actual famm data

Farm visits by the Edtension Officer

Monthly qroup meetings with the disteict Extension Officer
B one week residential schogl at the University

A weekend courge conducted in Fegional cantres,

The cost to the extension setvice to sffer the program may be about $Aust80,000
per year, but the economic and social value of the program iz very significant,
Some estimate of the importance of the program can be gained by considering
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the fact that farm managers who have participated in it are collectively
responsible for farm resources valued at more than SAust 500 millien, If
irpeoved management practices Eesult in an inefease of returns of a further
1%, this provides a berefit to the economy of Shust § millien per year, Dut
this would be greatly understating the value of the progran.

Beferencps: Further infoemation abuut these two programs iz available:

4l Cruntey Adult Education Associations;

The sucrelary,

K.5.W. Board of Adult Education,
139 Kent 5treet,

SYONEY. K.5.W. 2000, Australia

] Faem Manadement Courses:

Division of Extension and Research
Departmert af Agrieulture,

Mckell Building,

Rawson Flace,

SYOMEY, M.5.W, 2000, Australia

BGLADESH

The Government of Bangladesh has declared eradication of illiteracy a2 the
second phase of Natisnal revoluclon, The Government has drawn up an ambitious
plan including a Crash Literagy Frogran for eradigating tass illiteraqy, This
progeam started in February 21, 1980 and will he ended in December 31, 1980.
fillion) people, both male and female, between the ages of 11-45 years,
acquire skills in simple reading, weiting and ealculation

Bangladesh suffers from the follewing difficulties:

a) tnly | out of 7,000 preqnant women receive antenatal
care. Mogt rural women have no postnatal check-up.

B} A2% of pregnant and lactating women are anaemic.

¢} Maternal mortality iz 10 per 1,000 live=births and accounts

d} 1In 1975, sbout 65% of the total population lived in abeolute
poverty and 44% in extreme poverty.

el 97% of children below § years suffer from various degrees of
malnutrition;

b



¥4 from third deqres (severy)
58 from second degree (moderate)
184 from first legree (rild)

£ ver ope quarier of (hildren die befare the 5th birthday.
W the sdevivors, lesd thap 104 colplete the Sevedr prifary

The main thrust of tne 5FY? is againat poverry, igiofance and hunger in order
7ing the stand-

fo =psufe basie aoeds for all by eliminating iliiteracy, o
ard of living and quality af 1ife, generating employment and developing the

human fesources,

In the CFYP the dovernfent has given the highest priority to the Mags Liter-
acy Program {which was launched on the Zlst Fubruary 1980) and the Universal
Primiry t1on Progran in 2 sational concereed effort fo aradieats
Llliteragy tn the country.

BURMA

The firat Literacy Compalgn was launched in 1965 in sccordance with the poligy
of the Burma Socialist Progeam Farty. Gince then, yearly campaigns have heen
launched w#ith increasing participation of the masses. By 1977, the Literagy
ampaign had started operations in 77 townships, and the achievements ohtained
were many and commendable. In the 1978 Anril program, the Movemsnt spread

to all the 5tates and Divisions of the country, and 3 total of 14 townships,
e fram cach State or Division, participated in the wark.

Among those 14 townehips, 10 achisved total success in that they managed to
wipe out rompletely the i1literacy in their areas in just about one vear's
tm.m@@ﬂﬁmﬁm@mm@ﬁﬁﬂmﬂm@nmm
ane township in each of the fourteen States and Divisions every year.

However, after the successful implementation of the 1978 Litevacy Programs,
the people themselves began to express their wishes to the effect that the
natignd) literacy movement be extepded to more than ane townzhip in their

respective tate or Division annually,

hcoordingly, in recognition of their pesitive attitude towards the campaign,
the Burna Literacy Central Committee decided to extend the Movement to as
uany townships as a pactiulaf State or Divisien deemed suitable for launch-
ing the Literacy Campaign.

Hence, in 1979, a total of 16 townships in 12 States'and Divisions began
participating in the campaign. A decision has also been made and necessary
preparations are being carried out to extend the Movement to another X

townships in all the States and Divizion in the 1980 Literacy Movement.
Thug, by the end of 1980 all the illiterates in 131 townshipe of the country,
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with the exeeption of physically or mentally handicapped people plus the imig-
rants [rom other townships, will have becom: literate.

Literacy Movement, Thus, by the end of 1981 g total of 195 townships aut
of the 114 townships in the country would be literate.

Agconiding to the 195954 Census of Bumma, about 304 of the population botween

ih

U e qrdu o 35 and B3 were Boud tube Dlliterates, It vaw alow observed
that the = ety of the illiterates belonged ta the rural population repres-

ented by wants and the workers. lenve, the primary objective of the
Literdoy Cogulin 1o 0Ur eountty is to provide these people (both seves) with
the epportunity for learning the three B's; which constitutes the ability not
only to read, write and ro-kon, but also to have a wider perspertive of the
literacy campaign as a mov o0 that is being geared towards their secial and
geonamic development.

The Burma Literacy Central Committee was formed with the Vice-Chairman of the
Lanzin Youth central Organizing Committes, whe is also the Minister for
Education, as Chairman,

Under the Burma Literacy Central Committee are the three main Sub-Comhittees,
viz: {1} Organizing Sub-Committee, (2) Curriculum Develgpment and Praduction

State and Division has a Literacy Comittee, undel which are Township Literacy
Committees. Under the Township level, there are sub-townships, ward/village

and group litetacy comnittees.

A notworthy feature is that the literacy programs are carried out on a
volunt sy basis, Field and ohaervation visitz made by training personnel,
governent officials and staff are considersd as duty and thelr travelling and
daily allowances are sanctioned by the Govetnment. ALl otheér operational
costs and expenses are met out of the local © ads,

Volunteer teachers and students from various educational instituticns pay for
their own fares, and whilst the literacy classes are being ecarried out at

the selected tovnships and villages, they live on the hospitality of the local
peaple.

Apart fron the textbooks and teacher's guide provided by the Burma Literacy
Central Committee, the procurement of teaching=learning materials such as
fenerosity of the community. Thus, the strategy of the Literacy Campaign in
Burma may be characterized by four main features: (1) mass movement,

(3) conmunity participation, (3} voluntary basis and (4] local resources.

The Curriculum for the adult il terates was developed ¢n the follewing criteria:
a) the sibject matter of each lesson in the textbook need ot
be explained to the adult learners as they have already had
the necessary knowledge pertaining to their vay of life.



b) The content of the reader must be such that it does
not include anything that has no direct relationship
with the sveryday life of the adult learners.

¢} The lessans must be written in simple sentences and the

vowe|-congonant combinations must be introduced by stages.

During the campaign peried all campalon activities are broadeast through the

.....

The Burma Literacy Central Committes also sends out Literacy Campaign news
- bn the nevapapers, joutnals and magazines. :

 fach township also produces its own bulleting, posteapds, posters ete. %o as

. to motivate partieipation of the people.

Folk media, bulleting, nevspapers, etc., are developed by the local experts,
artists, song writers and poets, The media-software thus developed are used
* throughout the canpalgn eperations,

1t i3 thougnt that the development of software media should best be carried
out by the local experts as they know better what raterial is most needed for
" the success of their work.

In an endeavour to carry out such a tremendous task as eradicating illiteracy
- throughout the country, it is quite natural to be faced with problens and
- diffienlties, '

Byaloation of the program has indicated that althaugh some of the literaey
classes should have been conducted after work, while the peasants and workers
- are relating, the classes have to be conducted during the day due to the lack
 of lighting facilities, The only alternative was to conduct the classes
during the day while the farmers and workers were at work. This means that
sone of thair working hours had to be used. This led to the interruption of
their work, less teaching hours and less concentration of students,

- In practice, it was found that youth under 15 and the over 55 population also
" attended the literacy classes. The old age group students were slow learners
* and it was also notlced that one draw-back with these students was that they
had very poor eyesight. This situation created some amount of difficulty

in teaching and learning as mest of the aged studegss eould net afford reading

glasses,

The lack of supplementary readers was also a problem in maintaining their
reading ability. This problem is due to the need for paper, ink and printing
Bacilities to produce more supplementary readers to cater for the needs of
the comunity,

Rezearch surveys have indicated that relapse into illiteracy vas due to lack
of supplementary reading materials, The lack of teaching alds wag also a
problen.

. Lighting facilities were most needed for the literacy classes held during the
- night.
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{ne other preblem which needed immediate attention was the problem of teaching

ology used for the Burmese language speaking population wete not suitable for
the non-Purmese speaking indigencus groups,

It vas found that though these indigenous groups were able to read and write

Thus special texts and teaching methodology would ba needsd for the indigenous
people.

Technical drawbacks arising out of the nature of voluntary movement is the
lack of adequate and properly if not professionally, trained teachers and
supervisorz for adult literacy movement, Since the whole movement depends
upon the veluntser tzachers who have only two veeks intengive training, much
roon for the improvement of teaching learning process and supervision has
been observed and noticed,

The committees, not belng permanent full-time nature, cannot concentrate
grhaustively en the work of the training programs,




RPOBLIC OF HORR

Saenau] Education for Adults in Korea

The Saemaul (New Village) Education finds its origins in the Saemavl Movement,
which has been developed as a nation-wide movement since late President Park
proposed it in 1970, Since its inauquration Saemaul Movement has been spread-
ing like a prairie fire across the nation. As the word "Saemaul" denotes, it
u3g designed to make a ney village, a better place to live in, thus modernizs
ing rural areas as vell as mininizing the gap between the urban and the rural.
Extending the scope of its application, it refers to the total effort for
building a new nation, an affluent and welfare secisty, It implies that the
Bovement is connected with a sense of patristism. At the individual lavel,

it represents an attempt to become a new citizen, and accordingly is a spirit-

Thus, the primary concern of the Saemaul Mavement iz vith the cultivation of
virtues such as diligence, self-help and 3operation, which are supposed to
form the spiritual underpinning of the pecile. Although it was initiated by
the Govermment, it soon became the self=directed activity of the peple bassd
on the principle of spontaneous participation,

Saemau] Eduration finds its role in this context, Namely, it is intended to
fagilitate the promotion of the Movemsnt through reliance on the edueatignal
process. Hence, it revolves around cut-of-schoel edication - particularly
for adults. Saemaul Education involves two dimensians - spiritual enlighten=
ment and productive skills, The former ramifies into various activities
designed (1} to help the shaping of a new value system and behaviours relevant
to medern society and (2) to effect the development of ethical and social
notmg which uphold human dignity in hioh esteem. Achieving these goals i:
The latter is intended for equipping the people with productive skills and
knowledge with which to ralse their living standards.

The contents of training program consist of general theory and practice, with
its methods oriented toward experiential learning. The traditional impating
of knowledge is almost ruled out. But details of program content vary depend-
ing on the target pepulation, At the initial stage of Saemaul Movement, the
educational program was primarily concerned with the production of comnunity
leadership. It has expanded its scope of target audiences to involve the
masses of the people in rural areas, with the consequent inclusion of productive
gkllls ag an essential compunent of the training program. In terms of the vay
in which Sasmaul Education is carried out, there ape two types = residential
training and motivative training. The residential training requires that both
trainers and tralness are placed in the same dormitory to fom a single body
for the Saemaul Movement which is integrated into'other types of training, It
makes it a rule to introduce it in the context of skill training programs as a

There afe some 85 training centres of Sashaul Educatisn, 36 of which are private,

the remaining operated by the Governbent of government-supported agencies.

Ex|

L el Bation Proras

Sagnaul Education Centres - These centres are exclusively responsible for n
intensive progean of Saemaul Educatlen aimed at community leaderz. They offer
the following residential training:

(1} Saemau] Leaders Training Institute

The trainees of thiz Institute include commonity leaders - men and women,
ranking govermment officials, profsssers, high=level managers, journalists,

atians,

hdmission is based on the positions of the tralnees in their respective agen-
¢ies and their demonstrated abilities of leadership, and not on diploma ot
other academic credentials, Hence, the major characteristic of this program

thus effecting the unity of goal among the people.

{2) Private_;éntfes §§r“5;gm;u;_2§uca§inn

There are numerous private centres which offer Saemaul Education modeled after
the Leaders Training Institute, '

(3} Saemaul Education for Governhent Dfii;ials

Since the Saemaul Movement was initiated by the Government, it was necessary
for the government officials to have a necessary quality of leadership. Middle
and higher level officials are obligated to receive Saemaul Education offered
by Central Govarment Officials Tralning Institute,

Saemaul Education in Relation to other Training = Apart from the intensive
type of Saenaul Education, it ia required that Saemaul Education be included
a5 an essential element of other training progrars, * This 14 based on the
notion that the Saemaul Hovement itself is the vay of our daily life, which
forms the gpiritual dimenzion in addition to the three essentials - food,
clothing and houss. Even in skill training programs offered by industrial

other components of learning, Such an integrated program commends itself for
contribution to the cultivation of desirable learning attitude.

gaemaul Education for Citizens - The citizens are categorized into general
citizens, wonen and elderly people. For women, the citizen college operated
by several private universities and mother's clubs serve the purpose of Saemaul
Education, The schools for elderly people which have mushroomed in recent
years also play important role in Saemaul Educatis for their target audience.
The program in general lasts 4-5 days.

Saemaul Education for Rural Populations - Saemaul Education was an abrupt

inposition to ignite the spark for changes in the centuries-old traditions of
rural people. To begin with, there was resistence on the part of the rural
pecple, and the lack of experjence in planning and administration made for a
tough sledding of the Movement. It vas in this context that Saemau] Edueation
vas concelved for rural people.
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The edusational peogram at its inceptive stage was not so much of theories

and methods of the Movement as of awakening the pecple from slusher and hei-

 ghtening consclousness of problems and irratlonalities in their ways of

_ living, Tt vas achieved by cultivating the virtuous ingredients of spirit-
ual poature - diligence, self-help and cooperation,

Por the implemetation of educational activities, the County Office organized

a mobile tean, which made the rounds of villages within the country, and this

itinerant edusational service vas supplemented by the services of Saemaul

Information Onit, These mobile teams have conducted one-day training in
nearly 20,000 villages.

In 1977, the Saemau] Bdueation shifted its major attention to the most back-
vard villages. The education intended for these areas was extended to three
. day, non-reaidentisl program, designed to provide epiritual enlightenment

" and Beet the immediate needs of the people in these areas. This program has
covered 2,949 villages for 3 years since 1977,

Saenaul Schools

To raise the living standard of rural population, in the context of Saemaul
 Movament, vocational high schools offer a three-day training for the pesple
" of the comunity, When there iz no vocational high school in a county, acad-
ehlc high schools assume the role. These are called Saemaul schools. Some
. of the progeans are residential training, but there is little difference in

the contents of the training program.

Tha content of the tralning progeam consists of spiritual enlightenment (15%)
. productive ekills (704) and other (154). Although emphasis ia laid on the

* training of productive skills, it does justice to the practice of the Saenaul
. spirit, national security, economic development, population and family life
education.

§agmaul Bducation in Factories

As Sasmaul Movement made its vay intﬁginaustrial factories, 3aemaul Education
 galned prevalence, This is mainly due to the spontaneous participation of
top=level nanagers vho, having received Saemaul leadership training, were well
avare of the necessity of exposing middle-level managers and plant worsers

to Ssemaul Education.

The trainlng progran is a residential training which deals with a wide range
of contents including the theory and practice of Ssemaul Education, ethics
of industrial relations, human relations, productive skills, quality control,
successtul cases of Saemaul Movement, Fleld observation and greup discussion,
The duration of tralning ranges from three to seven days.

* While large factories have the facilities capable to such a training, medim
‘and mall factories are not capable of conducting it, Therefore, the latter
entrusts the training of their workers to the former, s the numher of

. factories in the latter category increaged, it became imperative to have cent-
res exclusively responeible for the training of factory vorkers and middle
level managers, The inauguation of the present two training centres - each
in Seoul and Busan - vaz considered a timely response to this emerging need.
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The Skills Development Fund in Singapore

L Introduction

This year marks the beginning of a second industrial revelutien for Singapore,
New labour policies have been introduced in an attempt to replace labour-
intensive industries by those of capital intensive. In June 1979, the National
Wages Council (NWC) recommended that Singapore should restructure its economy
to a higher technological level through high productivity and better vages.

It pointed out that if Singapore was to survive in a harshly competitive world,
the skill and technology content of manufactured products and services, and
the standards of job performance must be raised to higher levels than those

of other competing couptries,

For the financial year beginning July 1979, the NHC recommended a very subst-
antial wage increse, The total wage codts to employers a2 a result of the
§HC recomendations was shout 20 percent higher. Similar ingreases in vage
costs are expected in the next 2 or 3 years as the econony is restructured to
achieve efficiency and higher productivity through increasing mechanisation,
better managerial organisation and greater labour motivation, The main impl-
ications of the new wage pollcy are: firstly, employers will he forced to
meve towards greater mechanisation and more efficlant use of manpover;
secondly, ungkilled or semi-skilled workers who may be retrenched have to be
retrained for new jobs; and, thirdly, the governnent, employers, trade
uniong and educational institutions have to compit themselves to the education
ard training of workers at all levels,

Thers are about a million people in the labour force today. To provide further
education and skills upgrading for all of them is an imposaible task. However,
arrangements have been made to traln as many of them as quickly as possible.
Noreover, a Skills Developnent Fund (SOF) was set up in October 1379 with the
objective of providing finds, by way of grants or loans, to promote, develop
and upgrade the skills and expertise of vorkers. The Fund is managed by a
%kills Development Councll, which is a statutory tripartite body appointed by
the Minister for Finance, It has tvelve memhers, representing the Government,
the efployers and the National Trades Unlon Congress (NTUC),

2 The Skills Development Fund

The Skills Development Fund Act requires employers including Government to pay
monthly a Skills Development Levy for each of its employees whose paid remun
gration ia $8750 or less, The present levy ig at the rate of 44 of the remun-
eration or 555, whichever iz the greater.

The disbursenent of the Fund is managed by the Skills Development Council ~
(80C), which is a statutory tripartite body appeinted by the Minister for Fin-
ance, It has twalve members, Four frem each side: the GaveFrment, the employers
ard the Natianal Tradss Union Cangrasy,

The basic function of the Council is to propagate, stimulate, promote and

encourage skills development in Singapore as an integral part of the collective
tripartite national endesvour to restructure the economy with a view to ralsing
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"its productive capacity to meet the challenge ahead in the 1980s and beyond.

The acid test in utilizing the funds effectively is the extent to which the
individuals concerned and the extent to which the training progeam will help
to raize the overall productivity, efficiency, viability or profitability of
the organisations,

The Council i mindful of the varied needs of the many faceted developments
and iz prepared to look into supperting:

training schemes within existing nom=profit making local
training institotions,

existing in=house training programs of business enterprises,

training schemes within existing nen-profitmaking training
institutions abroad, if such training is not available
lacally,

any othey new training propesals,

It is a partnership scheme and to ensure that the fund is used properly, the

organisation concerned must meet a part of training expenditure,

Training priority is given if the results vill ehance labour-savings,

higher remuneration for the workers concerned thraugh higher productivity

from training, and for the training and re=training of workers who would other-
vise be redundant or retrenched,

I8 Conclusion

Thus, Singapore has lawnched what is considered a major effort to support con-
tinuing education, Needless to say, providing the financial resources iz

not everything. s practitioners of continuing education, we must develop 2
logical framework with which lifelong learning is our ultinate objective.

This is all the more important as ve face the B0s with an unprecedented rate
of social, technological and organisational change.

The dynanics of change and the organisation and individual's capacity to adjust
ko such challenges will reflect the ability to survive and prosper and for the
individual = towards a better quality of life,

So far nany companies and adult education organisations have applied to the

SOF for subsldies, In June this year alone, elght companies were awarded SOF
grants amounting to US5246,500 to upgrade the skills of their workers. Various
adult education organisations, viz, the Vocational and Industrial Training
foard, the National Productivity Board and the Singapore Institute of Management
have successfully secured SOF subsidies for some of their training progranms.

74 %

Modular Training of the Yocational and Industrial Training Board (VITB)
Singapore -

Part-tine Skills Develophent Courses - The Past

For many years, part-time skills development courses for workers were struct-
ured on training syllahuses converted from full-time programs. They vere
generally of 2 years' duration, Part=time trainees were required to attend
the trade certificate. The criticisms that were levelled against these train-
ing prograng vare:=

The duration of the coiirses required sustained effort and
rofii tent on the part of the worker for a few years, For
varias reasons, thie was often not possible, resulting in
a high casualty rate in the attendance.

The courses did not take into account the skills and technical
knowledge acquited by the vorkers in the course of thelr vork
of the level of skills and knowledge already acquired on the
job or through in-house training prodrans,

The courses were made up of subjects which were distributed
in content over a few years' duration. Lacking specificity
in the learning chjectives, the training forced the workers
to go through the entire course. They did not feel a sense
of achisvement until they had completed the entire course,

" The course content made an artificial distinction between
theory and practice. These two areas vere taught separately,
resulting in lack of integration. This did not permit proper
co-ordination and sequencing in the learning agpects of the
gorse, '

Modular System of Training

To overcome the linitations of the part-time training system, the VITB ia
Jamiary 1980 restructured its curricula into modules of employable skills.

The main chatacteristica of the modular system of training are as follovs:-

Each modular unit is a self-contained learning program and
camplete within itself;

Tach modular unlt represents an acceptable division in the
organisation of work within a joby

Each modular unit constitutes a significant apount of learning;

The woeker hag & defined qoal from which he derives a sense
of accomplishment on completing the module,

The advantages derived from adopting the medular systen are three-foldi-
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A worker need enrol only for the modules in which he lacks
the skill or knowledge, thereby shortening the training time;

A person working on a jeb calling for nartow skill can
choose to upgrade hinself in these skills only, if he so
desires;

A vorker who is unable to attend a course of training for 4
long continuous pericd because of the nature of his work can

* pick up from where he left off when he is again able to rasune
‘his training.

Characteristics of Nodule of Bmplojable Skill

The medule of erplovable skill is a comprehensive training progeam consisting
of a set of modular units (of sometines of only one modular unit), which leads
to the acquisition of identified employment qualifieations.

It 15 a specific answer to 2 particular training need, and {2 conditioned by
prevailing or potential employment opportunities and qualifications. These

training needs are also conditioned by social, cultural, econcmic and other

conglderations which have to be taken into account.

The mi% of podular units which 9o to Rake up a medule of employable skill
varies considerably, depending on the trade or course of training.

Every wodule of employable skill has ita own training objective.

A5 a vorker proceeds from one podular unit to another within a module of
employable skill, there are lnevitably some points at which there iz loss of
learning owing to the lack of retention. This has to be accounted for, At
* the same time, there i3 some Interaction between the various elefients in the
learning process, leading to reinforcement and a different lavel of under-
standing compared vith that which takes place within one single modular unit.
The advantages gained from this are exploited.

Progresa checks at pre-deternined intervals may be carried out in order to
measlire the worker's learning progression and comprehension of the whole as
wall 25 the parts, Where appropriate, these are made self-evaluation checks.

Testing and Certification Under the Modular Scheme of Training

There is no end-of-nodule test when a worker has completed a module of tralning.
The module is used only to prepare the vorker to take the public trade test.

He iz at liberty to selact and attend only the modules in which he lacks the
practical skills or theoretical knowledge.

A votker who has attended at least one module 15 exempted from having to sit
Jfor the screening test when he reqisters for the public trade test, He is
"reqarded as having attained a leval which i adequate for him to handle maghin-
ery and eguloment without the risk of mis-uging them.

PEOPLE'S REPUBLIC OF CHINA

Historical Development and Present Situation

The adult education in China has a history of several decades, Early in the
years of the revolutionary var, ve had unfolded political and cultural educat=
ions in the masses of workers and peasants of the liberated areas, as well as
in the nasges of the PLA soldiers,

Since the founding of the Pecple's Republic of China, the Pecple's Government
devoted much attention to the development of adult education in a planned and
steady vay, and has made a great achievement in the past 30 years (1943-79).

Over 130 million i1literates have been lifted out of illiterscy through
literacy classes, 38,800,000 workers and peasants have graduated from spare-
tine primary schools, 3,330,000 from spare-time middle scheols, and 1,200,000
from spare=time colleges. We have built a complete adult education systen
including those of primary, middle and high lavels.

During the decade disturbance of "Cultural Revolution", the adult educatlon
was seriously destroyed. After the crash of the "Gang of Four", and according
to the instructions of Central Committee of the Communist Party and the State
Council, the people's governmente of all levels qave more effective leader-
ghip to the adult education, added many important meagures to recover and
develop the adult education. Now, 50 percent of the factories as vell as
other enterprises, businesses have unfolded the cultural-technical education,
aver 20 percent of the workers and technicians take part in varlous classes.
In rural and cultural and agricultiral techiology learning programs .
progress. In accordance with the statistics of 1979, there aremore
28,190,000 followers in various schools of all levels, including 860,000 in
adults' colleges, 6,100,000 in adults' middle schools, and 21,230,000 in
adults' primary schools or literacy classes,

1 Foms to Run the Schools
The general principles of running our schools ate to conbine with production,
take measurer to muit local conditions, teach students in accordance with
thelr aptitude and flesibility,
Farms to run the schools are:
al For staff-vorkers' education:
schools run by entarprises and businesses;

part-time schools for staff-workers run by full-time achools,
especially full-time middle schoals:

loeal part=tine universities run by education departments
or labour unions;

night-colleges, c@rréspﬁndence schools and special classes
for advanced studies run by sone of the ordinary universities;
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2-year cadre colleges run by enterprises and businesses;
the Television University:
the §- 2 syatem in sme of the f‘ar:tnries and’ mines, uarkefs
mfkday_. sone of the Egctnries or nines ada_pt 2 *four groups in
theee shifts” systen, keeping 3 groups in work and one studying
in turn.

b) For peasanta’ education:
literacy classes or groups set up by production teams;

part-time primary or middle schools run by production
brigades;

part=tine prirary and middle school classes set up by full-time
schools in rural areas;

peasants’ schools run by communities; these schools are
often taken as models to the others of the whole community:

tachnical schools to raise the special technologies of the
vorkets in workshops run by production brigades;

full-time schools of work-study schools sat up by combunes;
peasants’ technical middle schools or technical colleges set

up by countles,

The Central Broadcasting-Televiaion University

The CBTU was built in 1979 and was run jointly by the Ministry of Education
vith the Central Bureau of Broadcasting Affairs, The general headquarters

{8 run by the state governent and individual broadcasting-television univer-
sities are set up by provinces, broadcasting-television teaching classes set
Up by enterprises and businesses. ‘

280,000 students vere enrolled in 1979, including staff members, workers,
cadres, teachers, and technicians, 140,000 enrolled in 1980

* Wew, the CBTU has a speciality of science paly, with a achooling period of 3

l ‘years, The curriculun involves basic science and specialised courses of mech-
anical engineering and electrical engineering. We are planning to offer the
gpecialities of liberal arts in the near future, including Chinese literature,
political econonics, and economic administration,

The adult education in the People's Republic of China has achieved a more rapid
advance in recent years, But it still can't meet the ever inereasing reguire-
ments of the developent of our situation; There are still 30 per cent illit-
erates in young and niddle-aged peasants and 40 percent of young and middle-
agztl peasants have an academic level of primary school graduates.

M

We are congidering the perspectives for future development in our adult
eduyeation.

a) In staff-workers' education, the goal up until 1985 will be:

80 percent of prinary school graduates will achieve an acadenic
level of middle schoo) graduates; over 50 percent of middle
school graduates will achieve that of technical secondary school
graduates; and part of high school graduates will achieve that
of college qradiates,

b} B further advance in higher correspondence education. The students
possessed in 1985 will expact to be 1/3 of the total number of
students nov in ordinary universities and colleges,

¢) In peasants’ education, the general goal will be: to raise the
acadenic leve] of all the peasants to that of middle school
graduates till the end of this century.

s —

Over the past 35 years, adult education in Viet Nam has experienced steady
development and recorded conaiderable achievements:

= Bringing over 90 per cent of the illiterate vorking people to
literacy {a total of over 15 millien).
_'=  Mdult Education ceming right after literacy to achieve comple-
mentary education of nillions of people. For the tize heing,
7 provinces have achieved universalized primary education of a
population of 10 million people.

- Adult Education has brought further complementary education to
hundreds of thousands of employees, anong vhom over 60,000 have
finished their upper secondary education and are now carrying
on their studles at varicus universitles, colleges and vocational
gucondary gehoals.

- Today, a large network of schools and classes for adult learners
is set up in alnost all the corners of the land, in the urhan
as vell a8 the rural areas, annually enrolling about 1.5 millien
1n the an-the-]gh anﬂ full tzm courses. Va:iﬁua typga ﬁf
thg éenﬁnds of all ﬁy_pgs gf lga:nars, ,f,rcﬂ literacy 0 prima:y
and secondary education, lover and upper levels. They have many
a tine been inproved under the guidelines of fundamentality,
simpliclty and practicality. Speclal efforts have been oads to
bring the fundaentals of tachrology, goonomie management ete.,,
into the syllabuses of the adult education with a view to meeting
the goals of the adult learners' studles along the line of
practicahility and specific benefits for thelr daily life and

p;ﬁéu:tinn,
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In the sogial aspect adult education has made cartain contributions to It is obvious that the

training and fostaring hundreds of thousands of employees and cadres sprung are in close connectior
fram the working class and the peasantry to the effeet that it helps consol- Vietnamese government b
idate the state apparatus from the grass roots upwards so that the revolution gtudies and never refra
could develsp on an ever-firmer basis. decades. And the reali
_ in adult education in E
Over the past 35 years, changes in Vietnamese society, first and foremost the productive; it is inde
immense rural areas, are greatly marked. The old society with over 90 percent in many respects.

“‘of the population illiterate has been transformed into a new society with over
90 percent of the population literate. Nowadays, in almost all the villages
there are information halls, re-diffusion networks, newspaper-boards...From
the individual way of farming, the peasants have advanced to the collective
way of working and living with earnest concerns for others; and in unity and
fraternity.

In the economic aspsct, adult education has had itz share in promoting produ=
ction by arming the working people with scientific and technological funda-
mentals. It is thanks to complementary education that tens of thousands could
easily understand technical problems and improve their skill. The army of
technical workers, formerly thin in numbers, now totals millions and many of
them are capable of applying modern technigues and operating modern machines
in production.

In the rural areas, the role played by complamentary education iz more marked.
Thanks to the high cultural standarde the Vietnamese peasants have advanced

from the stage of using rudimentary farm=tools to the stage of handling

.improved and mechanized implements in agricultural preduction (ploughing
machines, threshing machines, pwiping machines, feedstuffs-proesssing machines..}).

ical fertilizers, azolla....to raise the plants' yields, various types of
insecticides, pesticides and herbicides, plants ghort-term high-yielding rice
varieties and breed high-yield hybrids.

Thousands of village work-and-study complementary education schools for young
people haveé, in fact, become cultural and technical centres. Here the youna-
stera improve their knowledge, obtain fundamentals of secience and technology
and apply tham in practieal productien. Many a class plays the role of a,
production team working with techniques, and assuming heavy tasks in irrigation,
gelection of seeds, preparation of green fertilizer and azolla for the farming
co-operative.

In the cultural aspect; adult education has produced direct effects on the

changes in the people's way of life and attitudes of mind. Nowadays, the
rural population often show concern for changes in the world as well as in the
country. HMany of thein have got accustomed to reading newspapers, listening

to the broadcasts on current events....great attention has been paid to the
hygisnic way of living: digging wells, building bathrooms, using double-piece
teilets in conformity to hyglene. They know to consult doctors for their
illnesses and diseases: superstititions and false beliefs have denlined to

a large extent. S5Still=births and infant mortality have almoat come to a stop

in many rural areas. 5uch soclal ills as addiction to drugs. drinking, gambling,
prostitutieon...have baen decreased in a great measure. Free love iz welcomed
instead of bad cuscoms of child and foreced marriages. Eguality between men

and women Has been praetised.
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CLUSIONS AND RECOHMENDATIONS

The failure of the Second Development Decade to achieve all that was hoped of
it, is widely acknowledged: the gap between rich and poor countries, and
betveen the haves and have nots in diffarent countries, hag widened. Mean-
while continuing rapld social and economic change in both rural and urhan
Eﬁttﬁrs 15 FEEdiQtEﬂ faf the Eﬁminq decade; Thi; prEEﬂtE a EhallEﬁQE ta

To play an effective rale in the process of development adult education
raquires: realistic aims; eop level mupport: clear plamning and strategies;
integration and extension in all directions = downwards into the local comme

unities, - wards into the senior levels of policy-making, and literally both
with the . mal eduzation system and with the develepment-orienied technical
ninistries,

Mdult education long predates schosl educatisn and has heen more pervasiva
and comprehensive, yet it has remained generally insignificant, peripheral,
and lacking in resources and legislative support for mapy years. Its con-
tribution to cevelopment generally, and to the programs of ather ministries
and secrors, iz not widely realized ak the natisnal planning lavel; devel-
opment programs which ignore the human and social dimension are usually
doomed to fail.

Rzﬁently. despite diversity ﬁf philﬁgﬁph?, pﬁliéy and apptaa:h, EhEEE has

of adult gdﬂcatlan. In many Eﬁuntflﬁs lE iz niow bEEGang an lmpartant p:ag-

. and réfﬁqnitiﬁn is qreuinq that it shﬁuld ke a support service to devel-
""" Reasons for this include:

] neéd to educate tne nasses; the Lnab111ty of Eufmal gducation to reach all,

of to retain many children in the schosls; and the need to develop pesple

as participants as well as recipients in development,

[n particular, adult education iz called upon to reduce and redress inequal-
itigs iﬂ saﬁiety, to reduce the qap hetwegn thé fu"al areaz apd thé cities,

d;ffgxsnt d;agdvantaged and meaverlshéd qrnugs!

If it is to meet these challenges, adult education must develap viable prog-
ramg to meet the basic learning needs of the maszes, making available skills
and knowledge which enable people to become active partners in development,
and help peaple thrnuqh lifelanq leafninq Bppartunities to influenﬁe the

ngldi

Althowjh different countries use different terns, 'adult education’ has been
recognized as an aczeptable téfm for many The tertis non-formal education,

¥ .
These Zonelugions and Recommendations have been taken from the Report of the
Reqicnal Seminar, publisied by Unesco Redional Office for Educatisn in Asia
and the Pacific, Bangkok Thailand, 1381, “Prospects for Mult Education and
Develophent in Asia and the Pacific®, Report of A Reyional Seminar, Bangkok,
24 November = 4 December 1980.
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centinuing education, complementary education, explain different forms and
approaches of adult education,

With a view to making adult education more capahle of meeting nev challenges
the following are recormended:

L. Granted that adult education and development have been found to be
interlinkeﬂ that deve‘apment activities are qiving inﬁreasing imPthﬂﬂéE

iz regagnlzed a5 a magar humaﬁ resoures devglgpment att;v;ty, there iz atlll
lack of data and studies which dewonstrate how adult education can play a
direct and effective role in development. It 1% therefore recormended that
more studies and research on adult education, development, and the reduction
of poverty be pronoted in the Member States and by international, inter-
governmental, and voluntary organizations.

2, In each Member State, the role of adult education for rural develap-
ment and ufhén/indu&tfial dev&lﬂpmznt shuulﬂ he clearly spelleﬂ Bﬂt. and

develapment activities wlth;n sacio-economie plans and gtﬁqramg.

N All development minigtries should alzo give due impartance and
resturces to adult education to support their development activities,

4. Rdult education requires good organizatioy at national and local
levels, especially for big, complex, national programs and campaign. There
must be co~operation and co-ordination in planning and implementation ameng
different agencies cartying aut adult education, and with other development
agencies, to avoid both duplication and gape. Co=ordinatien mechanigms

and processes should be made clest and effective, National Councils may be
a suitable means to foster co-cperation o co-ordination in many countries,

5 Literacy is a very important program for many member counteles but

it iz anly one part of adult education. Adult education is net limited to
and should not be equated with literacy only. On the other hand education of
the jarents is an effective strateqy for universalization of literacy and
primary education. FEach Member State should prepare comprehensive programs
including literacy programs in a comprehensive and functional sense, and
enconpassing all human resource develepment activities, The alm ia provision
of diverse learning opportunities encompassing all informal and non-formal
learning in the s&giety thraugh mass mgdia, extﬁnsinn activities; tfaditianai
media ste. Each member State should premots adult education thrau

of new Ecmmunlty TegouLce EEHEZEE of varisus ;ypes and fa:ms. Hany néw mgdes
for res:}ing adult disadvantaged groups are being tested, nationally or
locally by governfient departments and voluntary agencies in different countr-
ies of the region, These should be evaluated and the results shared more
widely.

6. Bpart frem continued impravement of literacy and mmetacy programs,
adult education should improve the vecational and technical education peog-
pans for youth, create a favourable opinion towards education of vomen pre-
Ferably through extensien vorkers, develop creative pursults for old aged
pensioners and make use of their active years, and prepare adults to cope with
the lkely impact of future development through population Eﬂucatlnn, gsacial
edication, environmental educatio, ete.



1, Formal achool education and adult education are not contradictery

or competing alternatives. They supplement and complement each other, There
should be co-ardinated planning and implementacion of sehool and adulb edue-
ation, especially mass adult sducatien and universalization of elementary
education, to create a universal lifelong education system.

:H Deliberate afforts should be made to interlink formal education
and non-formal education through different bridges and links, Adult educat-
ion courses should bé given equivalency and recognition, and thers should

also be recognition of relevant work esperience. '
g, Adult edueation ghould be included within the overall Fdueation Plan,

Centralized and departmentalized approaches are not suited for the planning
of adult education, the planning approach in adult education should be dec-
entralized and eo-ordinated. Efforte should be made to develep appropriate
planning methods far adult edusation, taking into congideration itz sposial
characteristics (need-bazed, situation specific, relevant, divissified,
practical and participatory) and the special learning needs of adults,

10,  Distinctive and appropriate curricula, learning materials, develop-
ment processes and methods are also required for adult education. Curricul-
un for adult learners must accord with adulk peychology and adult basie and

1. Education technology including the masz media have great potential-

ities for adult education. Mass media are already among the means of adult
education but still mostly used in an unplanned and unorganized way. Better

use of already available masg media and nev technologiss fof more effective
and mors partivipative adult education progeams should be studied and promoted.

1. Adult Edugatien programs suffer from inadequate staffing and inade-
quately trained persoonel, Adult education implementing and organizing
agencies and learning centres should be adequately staffed, and proper arran-
gements made to train them. Thers should be better vecruiement, career

" planning, and recognitien of adult educaters. Adult edueation car- % however
be staffed by full-time adult educators alene, nor is this desirable.
Profeszional preparation of full-time workers is required to support the
education, but care must be taken not to shift priorities and recognition
from these often informally qualified workers. The better adult educators,
like the best adult learners, are those vith life and work experience to
draw upon; it i3 gererally preferable to recruit adult educators with work
experiences rather than straight out of full-time education,

13, In their concern for adult education, governhent should involve vel-
untary and comunity, professional, labour union, and other organizations to
le for adult education should be involved in the national planning and policy-
naking process. Creation and strengthening of voluntary local and natienal
adult education associations should be encouraged, and government should con-
sider supporting them, a8 ona means of strenqthening adult education for
development.

14,  Adult edugation iz mest effective when based on the laarners’ motivat-
ions and the participation of the community in both program conception and
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implamentation, Mohilization of human and material resources to ensure
gctive participation in adult education through the organization of the
conmunlty should ke supported, . ! if necessary be encouraged by legislative
provizions aleng the lines of the International Recommendation on Adult
Education adopted by the Ceperal Conference of Unesco at its niseteenth
session, Nairohi, 1976.

15, Effectivs monitering, evalustion notably process evaluation and
partietpating in applied reseazch mechanisms and procedures should he devel-
oped by and far adult sduration.

16, Govermerts should give equal concern to children's education and
adult education. Adult education should be adequately supported by government
funds, through education office as well as through other development agencisg,
The percentaqe of the education budget devated to adult education should be
increased, Ajl development agencies should devete a certain amount of their
budget to adult education. Industries and development projects also should
make money and facilities available for adult educatien,




